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Paraprofessional Roles and Responsibilities

A paraprofessional is a district or co-op employee who is primarily engaged in direct interaction with one or more students to assist in instructional activities, physical and/or behavior management of students, or other purposes as out-lined in the student’s educational plan under the direction of a regular education or special education teacher or related service provider.  The impact of a paraprofessional is especially significant because of the primary role they play in delivering learning activities to students. Paraprofessionals help meet the students’ needs for more intensive and individualized instruction and help monitor the classroom in order to promote increased appropriate student behaviors.

Whether you are a new or experienced paraprofessional, you are an important and needed person.  Your major role is to assist your teacher by bringing to the classroom your present talents and skills and then acquiring new knowledge and skills to be a more effective member of the classroom team.  As an extension of your teacher, you will utilize these abilities by providing direct assistance to students and by performing tasks that will free the teacher’s time to fulfill his/her function.

In your job, you may be called a teacher’s aide, instructional assistant, instructional aide (I.A), or a paraprofessional. This means that you have a special relationship to your teacher, students, and school. The contribution that you make depends on the interest and enthusiasm that you bring to your job.  There is evidence to show that paraprofessionals can make a valuable contribution to the success and progress of the students.

Although you will be expected to perform certain non-instructional tasks, such as clerical and classroom housekeeping, it is the philosophy of the Hamilton-Boone-Madison Special Services Cooperative that the major contribution that you can make as a professional is to assist your teacher by providing instruction to students, or to assist your teacher in the preparation of instructional materials and resources.

You are not expected to perform all the activities that your teacher performs, and you may not have all the knowledge that your teacher has acquired in both college training and classroom experience.  The ultimate responsibility of the teacher is that the students learn and that the educational programs be developed for each student to reach this goal.  It is the teacher’s responsibility to utilize school personnel, community resources, and parents to implement such programs.  You are the teacher’s assistant in implementing and evaluating these programs.

Paraprofessional responsibilities may include the following:

· Perform routine supervisory duties in locations such as lunchrooms, playgrounds, halls, and buses

· Assist or supervise teacher planned activities.

· Assist in implementing behavior management plan

· Assist with seatwork and workbook assignments

· Assist students with make-up work

· Tutor students individually or in small groups

· Set up and operate audio-visual equipment

· Assist substitute teachers

· Checks papers, workbooks, homework and tests (if objective answers have been supplied by the teacher.)

· Communicate student’s needs and concerns to supervising teacher

· Assist with class record keeping (e.g., taking attendance, lunch count)

· Prepare materials requested by the classroom teacher

· Assist in preparing learning center materials

· Prepare bulletin boards, charts, and graphs

· Assist with emergency drills and assemblies

· Assist the teacher with classroom housekeeping responsibilities

· Assist in the health/physical management of students (toileting, feeding, etc.)

· Assist students with group projects

· Assist in providing modifications and adaptations as out-lined in the IEP and directed by the teacher 

· Read to students; listen to students read

· Assist students in interpreting and following directions of the teacher

· Drill students to reinforce any skill the teacher has taught

· Assist with field trips

· Assist with inventory of supplies and equipment

· Perform any other delegated non-instructional responsibility assigned by the teacher or administrator

The teacher and paraprofessional represent a team with clear differences and roles.  The following comparisons highlight the differences in the roles of the teacher and the paraprofessional in various aspects of the program.

Classroom Organization

	Teacher role
	paraprofessional role

	Plans weekly schedule, lessons, room arrangements, learning centers, and activities for individuals and the entire class.
	Implements plan as specified by the teacher.


Assessment

	teacher role
	Paraprofessional role

	Administers and scores formal and informal test; constructs academic tests.
	Administers informal tests.  Scores tests only if objective answers have been supplied by the teacher.


Setting Objectives

	teacher role
	paraprofessional role

	Determines appropriate goals and objectives for groups and individual students.
	Carries out activities designed by the teacher to meet objectives.

	Selects IEP goals and objectives; completes IEPs.
	Helps implement goals and objectives under teacher direction; duplicates IEP paperwork.


Teaching

	Teacher role
	paraprofessional role

	Teaches lessons for the entire class, small groups, and individual children.
	Reinforces and supervises practice of skills with individual and small groups.

	Gathers instructional materials; decides on curriculum that will be used.
	Types, draws, duplicates instructional materials


Behavior Management

	teacher role
	paraprofessional role

	Observes behavior, plans, and implements behavior management strategies for entire class or for individual students; collects and analyzes data.
	Observes behavior, carries out behavior management activities, collects data.


Working with Parents

	teacher role
	paraprofessional role

	Meets with parents and initiates conferences concerning child’s progress.
	Participates in parent conferences upon invitation by teacher when appropriate.


Building a Classroom Partnership

	teacher role
	paraprofessional role

	Arranges schedule for conferences, shares goals and philosophy with paraprofessional, organizes job duties for paraprofessional.
	Shares ideas and concerns with teacher about student/s and carries out duties as directed by a teacher.

	Coordinates assignments between general education and special education; attends general education classes with student.


	Under teacher direction, coordinates assignments between general education and special education; may attend general education with student.


In summary, the major contribution you as a paraprofessional can make is to assist your teacher by providing direct instruction to students. You should be able as a team member to spend approximately 80% of your day in instructional and instructional related activities.  You and your teacher must relate effectively and professionally with one another.  If you and your teacher are to develop a partnership, it is important that you talk with each other, ask questions, and share ideas in a manner that is honest, positive and constructive.  Since the teacher is ultimately responsible for monitoring the program of the student, any questions or ideas you have concerning the instructional process should be discussed with the teacher. When you are able to understand and discuss with your teacher the goals of instructional programs for each student, work with groups of individual students, evaluate what you have done, and share ideas with your teacher, you will be well on your way to developing yourself as a paraprofessional and being viewed as a skilled and vital member of the educational team.

The Do’s and Don’ts of Being a Paraprofessional

Don’ts

· Don’t be afraid to ask questions for clarification or understanding.

· Don’t second-guess, contradict, or ignore directions given by the teacher.

· Don’t repeat everything said by the teacher.

· Don’t let your ego or attitude get in the way of serving the students.

· Don’t hover over and around students at all times and in all activities.

· Don’t help create dependence and learned helplessness in your students.

· Don’t wait until there is an emergency before intervening with a student.

· Don’t speak or act (interact) for your student.

· Don’t be task oriented instead of student oriented.

· Don’t do the work for the student.

· Don’t hit, grab or otherwise try to physically move a child.

· Don’t use profanity.

· Don’t breach confidentiality.

· Don’t be alone, behind closed doors with only one student.

Do’s

· Do be knowledgeable about your student.

· Do understand your student’s needs.

· Do analyze situations as they arise and use good judgment.

· Do follow the teacher’s directions.

· Do be clear on what you are expected to do.

· Do provide instructions and directions to the student in various formats (visual, auditory) and in different words.

· Do know when and how to support the student to maximize learning or social interactions.

· Do use appropriate modifications and adaptations for students.

· Do facilitate the student’s attention on the teacher.

· Do listen to and follow ideas and suggestions of teachers and support staff.

· Do create independence in your students.

· Do step back when less intrusive supports will suffice.

· Do encourage students to try activities on their own.

· Do read the student’s cues and make changes to meet the needs of your students.

· Do watch for cues that students need your help and support.

· Do watch for signals that your student is going to have difficulties and step in before the behavior escalates.

· Do facilitate your student’s interactions with others.

· Do be a facilitator and not a director.

· Do attend to your student’s signals related to stress, distress, fear, fatigue, etc.
The Ten Commandments Of Paraprofessional Support

1. Thou shalt know well both your students and the disabilities that they manifest.

2. Thou shalt learn to take your students’ perspectives, and realize that they have significant difficulty taking yours.

3. Thou shalt always look beyond your students’ behaviors to determine the functions that those behaviors serve.

4. Thou shalt neither be blinded by your students’ strengths, nor hold them to standards they cannot meet.

5. Thou shalt master the art of rendering the appropriate degree of support for your students’ level of skill development and behavior.

6. Thou shalt exercise vigilance in fading back prompts, and promoting competence and independence in your students.

7. Thou shalt be proactive both in seeking out information to help your students, and in preparing and implementing the supports that they need to be successful.

8. Thou shalt neither usurp the teachers’ role, nor be albatrosses around their necks.

9. Thou shalt leave your egos at the schoolhouse door!

10.  Thou shalt perform your duties mindfully, responsibly, and respectfully at all times.

By:  Diane Twachtman-Cullen, SLP

       How To Be A ParaPro

Instructional Strategies

Instructional Strategies

Instructional Issues for Paraprofessional

Know the procedures, materials, and expectations for your instructional assignment:

Time schedule, your responsibilities for instruction and helping students with assignments, getting a substitute

Materials needed, their location, and training that is available for you

Format of lesson plans and daily instruction

Amount of preparation time you have

Class rules, signals, behavior management plans and procedures

Housekeeping details 

Communication with teacher on student performance

Modifications, adaptations, and accommodations appropriate for each student 

Instructional Variables Related to Student Learning

· Focus on time for learning (engaged time or time on task)

· Use quick transitions, be prepared, maintain a brisk pace, ask questions frequently, use a variety of activities, give clear and concise directions, and teach independence.

· Ensure high rates of student success

Make sure content is relevant and organized, use frequent assessment data for feedback on student progress, allow ample time for learning, reinforce achievement, allow students to set some goals, provide adequate practice, and use collaborative activities

· Provide positive and supportive learning environments

Maintain a ratio of 3 to 1 positive interactions to negative or corrective interactions, emphasize students’ positive accomplishments, be enthusiastic, believe that all students can learn and that teachers make a difference, have realistic expectations, plan lessons considering student characteristics and needs, teach independence and closely monitor progress

· Plan and maintain a motivational environment

Communicate positive and challenging expectations, develop meaningful and relevant learn outcomes, praise sincere effort and improved performances, provide immediate feedback, provide ample time for learning, model learning strategies and an interest in learning, teach social skills, and use activities that arouse curiosity.

Effective Instructional Strategies

· Have clear, positively stated rules which are taught, practiced and reinforced

· Have list of reinforcers and consequences 

· Stop distractions quickly and keep them to a minimum

· Organize and use classroom space to minimize off task time

· Plan for differences among students

· Ensure adequate practice time for mastery of skill or content (can determine when there has been enough practice by evaluating student learning)

· Gain and maintain student attention

· Effective lessons:

Start with review of prior learning before teaching new content

Preview what will be taught today

Provide organized instruction

Assess student understanding 

Correct student response in a way that teaches correct response

· Maintain appropriate pace and adjust length of lesson to meet student needs

· Be on time and organized

· Model the behaviors you want to see from the students: thinking skills, problem solving skills, and learning strategies

· Interact positively and reinforce appropriate behaviors

· Vary practice activities

· Monitor amount of work assigned

· Give specific, immediate, and elaborated feedback

· Use prompts and cues

· Check for understanding of directions

· Monitor student on-task behavior

Accommodations

Accommodations

What are Accommodations?

· Accommodations are changes we make in the academic content, presentation of academic content, environment, and evaluations to level the playing field (give equal access to curriculum) for students with disabilities.

· The law states that the IEP team determines and the public agency must provide “supplementary aids and services in regular education classes or other education-related settings to enable children with disabilities to be educated with children without disabilities to the maximum extent appropriate.”

· Accommodating does not mean doing the work for the students

· Accommodations are implemented under the direction of the classroom teacher

Accommodations fall into two categories:  Adaptations and Modifications

Adaptations

· An adaptation is a change in how a student accesses/demonstrates learning.

· Adaptations are changes in setting/environment, timing/scheduling, presentation format and/or response format which allows for students participation and demonstration of what he/she knows and is able to do; thereby increasing validity of the assessment.

· Adaptations are designed to give equity not advantage for the disabled student.

· Adaptations enable equal access to curriculum critical to achieving Indiana Academic Standards.

· Adaptations remove barriers and result in more accurate measure of knowledge and skills.

· Adaptations are based on individual need, not the student’s disability category.

· An adaptation is a change in HOW the student accesses/demonstrates learning

Sample Adaptations:

· Highlight important facts in textbooks with highlighter tape/highlighter pen.

· Give student preferential seating near instructor. 

· Move student away from distracting people or environmental disturbances.

· Model/demonstrate desired activity.

· Assist student in developing a time line to complete long-term project.

Modifications

· A modification is a change in WHAT the student is learning and demonstrating.

· Modifications are used when a student has disabilities that are significant to the point that he/she is not expected to be able to earn a high school diploma.

· These students are still working on Indiana Academic Standards.

· A modification is a change in the expectation relative to what a student is to know and be able to do in comparison to grade level or age appropriate peers.

Sample Modifications:

· Giving student an alternate, less difficult spelling word list.

· Requiring student to know some subject matter concepts, but not with the same details/level of difficulty as the rest of the class.  For example: The student with disabilities may need to know that there are states, cities in the U.S. and must be able to name Indianapolis, Indiana as his/her city and state.  In comparison, the general education students in the class must be able to name all states/capitals in the U.S.

· Student is required to do only simple addition while his/her peers are required to do addition, subtraction, multiplication, and division problems.

Homework

Purpose of Homework:

· The purpose of homework should be to give children independent practice with a skill or content they have ALREADY been taught.

· A good rule is that students should get 70% of assignment correct working on their own (with appropriate adaptations or accommodations).

Why do students have problems completing homework?

· Can’t remember the assignment

· Don’t understand the directions

· Have anxiety

· Have difficulty developing a plan to accomplish long term assignments

· Don’t know what is important to study for a test

· Don’t understand just how much time they need to devote to each subject on a daily basis to be successful

· Become stressed about written assignments.

Samples of Adaptations made to homework assignments: 

· Highlight key aspects of the homework sheet, written materials and questions so that students know which aspects are relevant

· Ask students to formulate their plan before they commence doing the work.

· Present homework visually (on board) as well as orally

· Use assignment notebook

· When appropriate, encourage student to use small cassette to record assignment/instruction

· Allow student to start homework in class.  This gets the student started and allows you to make sure that the homework is understood.

Behavior Management

Behavior Management

Basic Concepts

· Behavior is learned.

A person’s behavior is influenced by the events and conditions that he or she experiences.  Some experiences encourage the student to engage in particular behaviors and other experiences discourage the student from engaging in particular behaviors.  Therefore, when we want to change behavior, we need consider the conditions that prompt the behavior to occur, the events that follow the behavior, both those that increase the likelihood and those that decrease the likelihood that the behavior will occur again.

· Behavior that occurs repeatedly is serving a function for the student. 

Both appropriate and inappropriate behaviors serve a function for the person.  Identifying the function of the behavior is important in changing it.

· Behavior can be changed.

Because most behavior is learned, most can be taught and changed.

· When working to change behavior, focus more energy and resources on encouraging responsible behavior than on trying to reduce inappropriate behavior.

Teach and reinforce the student new and appropriate behaviors that will replace the inappropriate behaviors while working to reduce the inappropriate behaviors.  For students who regularly exhibit problem behaviors, the school staff may create a behavior improvement plan (BIP) for the student.  While you may not be part of the design process, you will probably be asked to help implement the plan.

Be clear about what is expected of the students and what is expected of you.

· Information about the expectations for students is important so you will know which behaviors to look for, which behaviors to reinforce, and which behaviors to correct.  Remember, it is your supervisor’s responsibility to determine expectations for student behavior, and it is your responsibility to carry them out.

· Being clear about your expectations is important so that you will know how your supervisor wants you to monitor the student’s behavior and reinforce or correct the student.  Get information about how you are to communicate the behavioral expectations to the student, what behavior management techniques you should use, how you are to monitor student behavior and collect data, and how you are to reinforce and correct behavior.

Actively monitor student behavior.

· Physically circulate throughout the setting.

Move continually and unpredictably among the students.  This lets you see what is going on and use your presence to discourage inappropriate behaviors.

· Visually scan the setting on a continuous basis.

Frequently and intentionally look around the setting and the students.  Look for appropriate as well as inappropriate behaviors. And for students who have questions or need other help.

Reinforce responsible student behavior.

· The easiest thing you can do is to provide positive feedback to students when they act in responsible, productive ways.  Give this feedback as non-verbal, verbal, or written praise.  Some students will need more tangible reinforcers such as food, stickers, or point systems.

· Always watch for and take advantage of opportunities to give positive reinforcement to students when they behave responsibly.

· Make sure that positive feedback in effective:

· Accurate

· Specific and descriptive

· Contingent on responsible behavior

· Age appropriate

· When tangible rewards or structured point systems are used, make them as effective as possible:

· Continue to provide positive feedback

· Keep your enthusiasm for the system high

· Keep you focus on the student’s behavior and not the reinforcer

· Gradually increase the amount of appropriate behavior required to get the reinforcer

Respond to inappropriate behavior in ways that will help the student learn to behave more responsibly.

· Respond professionally to student misbehavior. 

Don’t take it personally.

Give yourself time to think before you respond.

View misbehavior as an opportunity to teach.

· Be planful in your responses to student misbehavior.

If the student is unable to behavior appropriately, adjust the expectation.

If the student does not know how to behave appropriately, teach the appropriate behavior.

If the student seems to be seeking attention with the misbehavior, respond with ignoring if possible.

If this is the 1st or 2nd time the behavior has occurred, respond by explaining the expectation.

If this is a chronic misbehavior, respond calmly and consistently with corrective consequences.

· Be patient when responding to student misbehavior.

· Be positive: Develop a 3 to 1 ratio of positive to negative comments.

Prevent or deal effectively with non-compliance.

· Lessen the likelihood of non-compliance by giving clear, explicit directions.

· A history of being positive, inviting, and firm, and having high expectations increases likelihood of compliance

· Communicating the expectation of compliance increases the likelihood of compliance

· Giving directions effectively increases the likelihood of compliance:

· Use proximity management

· Get the student’s attention

· Use clear and simple language

· Provide specific directions that result in observable actions

· Give only 1 or 2 directions at a time

· Give a direction, don’t ask a question

· State the direction positively

· Provide visual prompts when possible

· Allow reasonable response time

· Use momentum—get students on a following directions roll

· Respond effectively when student is non-compliant:

· Try humor

· Ask for cooperation

· Offer a choice

· Let the student know the consequence of non-compliance

· Do not argue with the student

· Do not let the student get away with non-compliance

· Do not try to physically force the student to comply

· Follow up on chronic non-compliance

· Discuss the situation with your immediate supervisor

· Keep records

· Share patterns of behavior with your immediate supervisor

· Use data-based decision making



Choice/Consequence

Choice/Consequence

Give the positive choice and consequence first!



David, Get you math paper finished and you can go to lunch on time….

Don’t get your math paper finished and you will miss ten minutes of math…..  finish your math paper.


 I.  Description

      Give a description of what is happening.  You may draw a picture or write out the    issue for the child to see.  Draw a character that represents the child and place his/her name above the character.  Draw any other characters/objects that are involved in the issue.  Be sure to draw faces that show emotion.

II. Perspective

             Draw pictures of the people who are affected by the child’s behavior and label each person.  Draw a “thought bubble” above each person and ask the child what your child thinks each person is thinking regarding the child’s behavior.  Try to relate the child’s behavior to the loss of something the child values.  For example, the child may lose a friend if he makes loud noises in the classroom or the child may lose computer time if he/her hands are dirty.  

III. Directive

        Draw a picture of the adult making a request that will resolve the issue.  Some examples would be:  wash your hands, keep your hands to yourself, or use a quiet voice in the restaurant

IV.   New Perspective

      Draw a picture of all the other people involved in the issue and use the “thought bubble” to show the new perspectives the other people now have as a result of the modified behavior of your child.

V. Positive Outcome

        Draw a picture of your child receiving the rewards of his/her modified behavior. 

References:

Gray, C., (1994) Comic Strip Conversations: Colorful, Illustrated Interaction with Students with Autism and Related Disorders.  Arlington, TX: Future Horizons, Inc.

Gray, C. (Ed.) (2000) New Social Story Book – Illustrated Edition.  Arlington, TX: Future Horizons.  www.FutureHorizons.com



                                                             


                                                         


                                   

Evaluating Progress/Collecting Data

Evaluating Progress/Collecting Data

Checklists

· Checklists or matrices can be used to gather information from the various staff who work with the student.  Data concerning the student’s behavior, preparedness for class, attitude, and IEP goals worked on or met in their settings can be collected using this method.  For example, a chart is made of IEP goals and objectives with boxes for noting each week if the objective was addressed or mastered.  Or the teacher can develop a checklist of a student’s expected behaviors for the teachers to mark each day.

Permanent Products

· Permanent products are often used to evaluate academic progress for students.  Samples of student work can be collected and evaluated or can be used to demonstrate progress over time (as with a portfolio).  The percentage of correct items on an assignment can be computed.  For example, a student’s spelling test is collected and graded.

· Video or audio tape recordings of student behavior can be used to review and evaluate progress in the area of behavior.  Data can be collected using the techniques described below.

Observations

· Event Recording—In event recording the number of instances of the behavior is counted and a frequency measure is obtained.  For example, a student talks out in class.  He is observed for a 30 minute period and has 13 talk-outs during that time (26 talk-outs per hour).

· Interval Recording—With interval recording, data are collected on behaviors by counting intervals of time where the behavior occurs.  A longer period of time is divided into shorter intervals (30 minutes is divided into 30 second intervals).  If the behavior occurs during the interval, the interval is marked.  At the end of the 30 minute time period, the marked intervals are counted and a percentage of intervals where the behavior occurred is computed.

· Latency and Duration Recording

In using latency recording, the student is observed and the length of time from when the request is made of the student until the student complies with the request is noted.  For example, a student is asked to put away the art materials, and it takes her 7 minutes to comply with the request.

In using duration recording, the student is observed and the length of time from the beginning to the end of the behavior is noted.  For example, a student gets out of his seat and wanders around the room for 8 minutes before returning to his seat.

Time Sampling—With time sampling, a time period and a time interval are selected (20 minutes and 1 minute intervals).  The student is observed only at the 1 minute interval (not during the interval) and a notation is made as to whether or not the behavior occurred at each 1 minute interval.

· Magnitude or Quality Data

Data collected from behavior rating scales or behavior checklists

· Anecdotal Data

Narrative data describing behavior occurring during the observational period as well as the context

9 Ways to Collect Student Data Effectively
By Alex Thompson, Ph.D.

Gathering data on student behavior can seem overwhelming, given the demands of your classroom.  Everyone has times where it feels like Johnny acts out “all day long.”  Precisely measuring behavioral incidents is a systematic way can provide you with a true sense of the extent of a behavior.  Presenting the data visually offers a meaningful methods to demonstrate improvement as you implement behavior management strategies.

1.  Use a clicker counter. An “attendance counter” where one click equals one incidence can be used to check the frequency of a behavior.  These counters are available as wrist bands (such as for golfing) or as hand held devices you can slip into your pocket. 

2. Keep a tally card.  Put a small note card in your pocket or attach it to your wrist with a string.  Make tally marks for each behavioral incident.  The tally card can be easily adapted to track more than one student by sectioning off the card into a separate area for each student.

3. Wear bangle bracelets.  To count the number of times a behavior occurs, wear bangle bracelets on your dominate arm.  As an incident occurs, transfer a bracelet to your other wrist.  At the end of the given period, you can count and record the number of bracelets on you non-dominate wrist, transfer them back, and start again.  If you don’t own any bangle bracelets, rubber bands will work just as well.
4. Make a bead transfer jar.  For a spontaneous method of tracking a student’s behavior, keep a jar of colored beads on your desk.  When you want to count a behavior, dump the beaks into your pocket or a fanny pack.  As a behavior occurs, transfer a bead from you pocket into the jar.  At the end of a given time period, count and record the beads in the jar.  To monitor more than one student, you will need separate jars or different colored beads for each student.  Be cautions around younger students who might try to ingest loose beads.

5. Tie on a string.  Tie a string or piece of yarn to your wrist, pin it to your clothes, or keep it in your pocket.  Tie a knot in the string for each behavioral occurrence.

6. Stick a sticker.  Stickers or self-adhesive dots can be used to obtain behavioral counts.  The simplest method is to place them on a tally sheet, divided into time periods.  You can also stick them on your sleeve or on the back of your hand when away from your desk.

7. Snap on a barrette.  Use small barrettes or “clippies” for a behavior count.  Keep the barrettes in your pocket or a fanny pack and attach them to your hair, a sleeve, or a vest or shirt to tally the behavior.

8. Make a giant visual.  If you want a student to know you are monitoring behavior, use a large poster board or plastic jar.  Have the student make tally marks or place a penny/bead in the jar whenever you note a behavior you are monitoring.  Count positive rather that negative occurrences when using this method.  For example, count each time the student raises her hand to talk rather that each occurrence of talking out.

9. Pocket to pocket.  Place several tokens in a pocket.  For each target behavior completed, move a token from one pocket to another.  Tally the number of tokens transferred at the end of the data collection session.

IEP Tracking Form

Student Name:




Date:



Recorder:
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Academic Data

Student Name: 







	Goal or Objective
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	 
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


[image: image2.png]Name:

Date:
Teacher: Skill/Objective:
EYALUATION KEY
+ Satisfactory @ Satisfactory With a Prompt
// Not Satisfactory NR' No Response (Scored as Not Satisfactory)
Academic
Monday Tuesday Wednesday Thursday Friday
Totals: )
Weekly %
Behavior:
Target Behavior | Monday Tuesday Wednesday Thursday Friday

Type of /mtﬂllt/afa)‘;m
Monday Tuesday Wednesday Thursday Friday
Setting:
Monday Tuesday Wednesday Thursday Friday




[image: image3.png]Name:

Date:
Teacher; Skill/Objective:
EVALUATION KEY
+ Satisfactory @ Satisfactory With a Prompt
// Not Satisfactory NR' No Response (Scored as Not Satisfactory)
Academic
Monday Tuesday Wednesday Thursday Friday
Totals: |
Weekly %
Behavior:
Target Behavior | Monday Tuesday Wednesday Thursday Friday
Type of Instruction:
Monday Tuesday Wednesday Thursday Friday
l-on-1 1-on-1 1-on-1 1-on-1 1-on-1
With a peer With a peer With a peer With a peer With a peer
Small group (2-5) Small group (2-5) Small group (2-5) Small group (2-5) Small group (2-5)
Large group (>5) Large group (>5) Large group (>5) Large group (>5) Large group (>5)
$etting:
Monday Tuesday Wednesday Thursday Friday





[image: image4.png]Aepli4

Aepsiny

Aepsaupapn

Aepsan |

Aepuop

Ainoyewi





[image: image5.png]Behavior Chart
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Behavior observed:
Date;
Rater: _
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Time
Setting
Before:
Activity interrupted
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Move to new setting

Told can't have/do something

Alone in room
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After:
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Request/expectation removed
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“|!gnored

Why:

To obtain attention/preferred
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Transition
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1. Refusing to complete work. -Defiance

Disorderly Conduct- Language, gestures or actions that can create a disturbance.

4. Interrupting/ Yelling out
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5. Inappropriate Language
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Disabilities

Attention Deficit Disorder (ADD) and

Attention Deficit Hyperactivity Disorder (ADHD)

ADD/ADHD is not a disability as defined by IDEA or Article 7.  However, many children who have ADD/ADHD are served in special education because they also have a disability, such as a learning disability.

Characteristics:

ADD and ADHD are neurological disorders affecting all aspects of life for 4% to 5% of the population.  ADD is characterized by developmentally inappropriate behaviors, such as limited concentration, organizational skills, impulse control, and attention.  Students with ADD are often hypoactive (lethargic, tired).  ADHD adds hyperactivity to these other problem behaviors typical of ADD.  Students with ADD are often described as being distractible (having poor sustained attention to tasks) and impulsive (having impaired impulse control and delay of gratification).  Students with ADHD are often described as being distractible, impulsive, and hyperactive (having excessive activity and physical restlessness).  

What Students Need to Learn:

Students with ADD/ADHD need to learn how to manage their time, organize themselves, study and take tests, and monitor their attention and movement needs, and should be taught interpersonal skills as needed.

Skills training

· Provide student training in study skills, test taking skills, organizational skills, time management skills

· Provide assistance in using assignment planner and calendar on a daily basis and for long term assignments

· Help student use color coding to organize class materials

· Teach student to identify important information (key phrases, operation signs in math, directions)

· Teach student to scan large amount of text for key words and how to highlight important information

· Teach student efficient methods of proof-reading own work

· Support and teach mnemonic memory strategies

· Support and teach alternative notetaking and outlining, such as clustering or mapping

· Support and teach social skills, such as “accepting no for an answer,” “negotiating,” and “following directions”

Instructional Strategies:

Collaboration

· Frequent communication between home, school, and other professionals involved

Organization

· Clear structure to classroom time

· Plan for transitions and unstructured times

· Limit clutter and distractions

· Provide specific place for everything

· Avoid distracters

· Identify steps to tasks

· Maintain consistent schedule

Expectations for Behavior and Activities

· Have clear rules and expectations

· Be consistent with rules and expectations

· Give one instruction at a time

· Keep rules and expectations short

· Reduce amount of seat time

· Provide frequent breaks or activity changes

· Match assignments to learning needs

· Provide hands-on activities and assignments

· Give positive feedback frequently

· Chart and reinforce positive behavior

· Have clear consequences that are followed consistently

Behavior Management

Recognize efforts the student makes toward attaining the goals set

Provide immediate positive feedback to student whenever he or she accomplishes a desired behavior

Create a non-threatening learning environment where it is safe to ask for help and make mistakes

Praise in public and reprimand in private

Positive Attention

· Encourage appropriate ways to let off excessive physical energy

· Model appropriate behavior

· Practice turn-taking and following directions

· Develop a positive relationship

· Praise positive behavior

· Remain calm when correcting inappropriate behavior

· Separate your feelings from the inappropriate behavior

Work Areas

· Provide quiet, distraction free environment for study time and test-taking

· Sit student near instruction or stand near student when giving instructions

· Sit student near positive role models

· Use earphones when other students use computers or other equipment to reduce the noise in the classroom

· Always seat student in low-distraction work area in the classroom

Transitions

· Prepare student in advance for changes in routine and transitions

· Plan for supervision during transitions

· Prepare student for end of day activities and check student’s book bag for necessary items

Materials

· Assignments and tests should be typed in larger font and all duplicated materials should be clear and easy to read

· Make sure pages of assignments and tests are clear and uncluttered with only the necessary items on the pages

· Put instructions next to the items they relate to

· Test questions should stand out visually from the test answers

· Organize the test items in a logical, sequential order

Adaptations

· Allow the student to move around—provide opportunities for physical action

· Make sure student has regular opportunities for physical activity

· Permit student to play with small objects at their desk that can be managed quietly

· Make sure all assignments and instructions are clear and provided in writing

· Provide clear and consistent schedule that is posted on desk or in assignment book

· Write key words on board or overhead to help with notetaking during lectures

· Provide student with a written outline before lecture with copy of teacher’s notes

· Provide notetaker for student to record discussions and lectures

· Provide student with a weekly or biweekly syllabus of upcoming assignments and lessons

· Break assignments into short, sequential steps; dividing work into smaller mini-assignments, building reinforcement and opportunities for feedback at the end of each segment; handing out longer assignments in segments; and scheduling shorter work periods

· Provide regular guidance and supervision on planning assignments

· Model how to plan for assignments and consistently practice this with the student 

· Give private and discrete cues to student to stay on task, cue student before calling on him/her

· Allow adequate time (additional processing time) for students to answer questions

· Provide the amount of structure and support the student needs, not the amount of structure and support that his or her grade level peers need

· Alter the format of class presentations to fit the student’s strengths (teach to the strengths)

· Use high impact visual aides with lively oral presentations to provide a more interesting and novel presentation

· Avoid using sarcasm and continual criticism, and bringing attention to the student’s different needs in front of peers.

· Recognize that the student will perform better when encouraged and when positive achievements are noticed

· Allow the student to confirm the correctness of his or her work after beginning the assignment

· Use books-on-tape to encourage completion of reading assignments

· Provide student with summaries of major reading assignments beforehand (Cliff notes)

· Modify classroom and homework assignments if needed (every 3rd problem)

· Provide student with specific information about what will be on a test, in writing if necessary, prior to the test

· Provide the student with a practice test or quiz to study before the test

· Allow the student extended time to complete tests and quizzes

· Ask the student to make arrangements for testing needs before the test is given

· Provide other opportunities, methods, or test formats for the student to demonstrate mastery

· Allow the use of a calculator when it is clear that the student understands the math calculations concepts

Autism Spectrum Disorders (ASD)

Description:

An Autism Spectrum Disorder is a biological, neurological and developmental disability that manifests itself in a variety of ways.  The vast majority of autism spectrum disorders is most likely genetically based.  Individuals within the autism spectrum may vary from extremely gifted intellectually to profoundly mentally disabled.  It is essential to know that a developmental disability changes across the life span.  Behaviors do not necessarily remain the same as the person develops.  Their development, however, is usually delayed in three main areas:  impairment in verbal and nonverbal communication, impairment in social interaction and stereotyped and repetitive behaviors.

Communication:

Research shows that approximately 50% of children with an autism spectrum disorder do not use verbal language to communicate.  This impairment in communication may range from no expressive speech to only echoing back what a person has said to normal expressive speech.  Many individuals with autism spectrum disorders understand more language than what they express.  Higher functioning individuals may have the opposite profile, and their expressive skills in language are higher than their receptive language skills or how they understand spoken language. Regardless of their expressive abilities, all individuals with an autism spectrum disorder have difficulties with the pragmatics of language or the social use of language.  Their faces may have little expression; nonverbal gestures such as body language are not often used and not understood when used by others.  Problems in pragmatic language involve taking turns in conversation, staying on topic, making small talk or chatting, and using social greetings. Their conversations may be of little or no interest to others because they tend not to take the listener’s perspective into account.  They may talk on and on about their areas of interest without considering if the other person is interested, bored, etc. They may speak in the third person or use his/her own name when speaking about themselves.

Social Interaction:

An impairment in social interaction means a child with an autism spectrum disorder has difficulty in understanding social relationships.  They often misread social situations and their attempts to be like others often fail.  Contrary to what many believe, these individuals do want social contact but are not skilled in getting it.  There are, however, some individuals with an autism spectrum disorder whose social difficulty is mainly their desire not to interact at all and reject any attempts by others to enter their world.  For most individuals with an autism spectrum disorder, most social interactions are like a foreign language that they do not process.  They often fail to recognize that other people are sources of social information and do not read nonverbal social cues.  They must learn cognitively what most of us learn at a very early age.

Stereotyped and Repetitive Patterns of Behavior:

These patterns of behavior vary significantly across the spectrum and among individuals.  There may be sensory problems such as extreme sensitivity to noise, textures, smells, etc.  For example, strong reactions to changing clothes from one season to the next, limited food preferences, sniffing people or objects, mouthing objects, or placing their hands over their ears as a reaction to loud sounds.  Physical expressions of this impairment might be rocking, spinning, hand flapping, playing with objects in a repetitive manner or finger flicking.  The physical mannerisms may be an indication that the person is experiencing excitement or anxiety.  Some students will have serial obsessions such as a fixation on space, cartoon characters, weather, etc.  Although the stereotyped and repetitive patterns of behavior vary across individuals and life spans, the need for order, sameness and rituals are common characteristics on students with autism spectrum disorders.

General characteristics of students:

· May not be able to establish or maintain relationships with peers and teachers

· Show appropriate behavior under normal circumstances

· Relate to people, objects or events poorly

· Lack communication skills

· Demonstrate repetitive movements or sounds

· Show slow development or lack physical, social, language, or learning skills

· May have uneven or splintered academic skills

· Show a need for routine or sameness

· Typically perform better with visual supports

· Are literal and concrete thinkers

General instructional strategies:
· Provide structure in routines and classroom environment

· Break instruction down into small steps; show how the pieces fit to the whole

· Teach appropriate social skills

· Use visual strategies to support learning and understanding

· Pre-warn or prepare in advance for changes in routine, schedule, etc.

· Provide a visual schedule

· Redirect the student to stop or distract self stimulating behaviors 

· Use concrete actions, thoughts, etc. 

· Explain why it is necessary to perform a certain task in a certain way.

· Try to look at the function of the behavior and not the behavior itself

· Provide structure in the classroom environment (supplies, room areas, etc. are clearly defined, marked, or labeled)

· Reinforce positive behaviors

Communication Disorders (CD)

1.  In general, speech/language disabilities may:

· Interfere with ability to communicate with friends, teachers, family members and people in the community.

· Interfere with learning in school and the community.

· Interfere with the student’s ability to progress in school.

· Interfere with ability to understand and process information.

· Lead to students needing more time to respond.

· Lead to students exhibiting behavior difficulties as a result of poor communication skills.

· Make social communication difficult.

2.  Students with language disabilities may:

· Have limited speaking vocabulary.

· Use sentences which are grammatically incorrect when speaking or writing.

· Speak or write only in short simple sentences.

· Use incomplete sentences or thoughts when speaking or writing.

· Misunderstand or use questions inappropriately when speaking or in writing.

· Have difficulty:

· with oral questions and directions

· remembering and following directions, memorizing information, or recalling previously learned information

· understanding and explaining similarities and differences

· understanding concepts involving time, space, quantity, quality, and directions giving location

· understanding, explaining, or interpreting what’s wrong with a picture or a sentence

· solving math word problems or understanding math vocabulary.

· understanding what he/she reads.

· understanding and using words with the same meaning, words with opposite meanings, words that sound the same with different meanings, comparisons, and multiple-meaning words

· understanding idioms, (e.g., “It’s raining cats and dogs.’)

· understanding the meaning of words which indicate a question

· describing objects or events

3.  Students with difficulty with functional/social language skills may 

· Have difficulty:
· understanding and using spoken and/or nonverbal language

· providing reasonable or logical responses to questions

· understanding humor, sarcasm, inference

· asking for help, or getting more information when needed

· understanding that what happens provides a result

· beginning a conversation, keeping a conversation going, ending a conversation

· using information learned in one setting in a different situation

· have difficulty pretending, role-playing, imagining

· being spontaneous or original producing information

· giving greetings or saying good-byes

· understanding and using polite or formal language forms including giving greetings and good-byes, requesting, etc.

· Not use a variety of sentence forms in social/verbal interactions.

· Be slow to respond.

· Give a response that is off-topic.

4.  Students with learning difficulties may:

· Have speech that is interrupted by repeating parts of a word or whole words, holding a sound longer, or adding a sound to a word.

· Show tension, such as tightness in the neck or face muscles or other physical signs of stress.

· Show interruptions/tension(s) that interfere with daily communication and cause negative reactions from the listener.

· Show signs of frustration.

· May be fearful, be anxious or avoid speaking situations.

· Use unusual word substitutions in an avoidance attempt.

· May demonstrate inadequate breath support.

5.  Students with voice disorders may:

· Have a voice quality that sounds different from other students of the same age/sex.

· Have voice that is completely lost, is too loud or is too soft.

· Have a voice pitch that is too high or too low. 

· Speak in a monotone.

· Have a medically diagnosed condition.

· Demonstrate inadequate /abnormal breath support patterns.

6.  Students with articulation difficulties may:

· Substitute one sound(s) for another sound(s).

· Leave out a sound(s) in a word(s).

· Put an extra sound(s) in a word(s).

· Distort or mispronounce words or sounds.

· Have difficulty imitating speech sounds.

· Show signs of frustration when misunderstood.

· Have difficulty putting speech sounds and syllables in correct order.

· Speak too fast or too slow.

· Have difficulty hearing the difference between speech sounds.

· Have difficulty coordinating the structures and muscles of the mouth.

Classroom Strategies:

To provide effective classroom practices for students with speech/language disabilities, educators need to:

1.  Focus on speaking skills/communication

· Use alternate modes of communication:  Be sure that all forms of communication are encouraged.  Students may use other ways to communicate such as gestures, communication boards (which may have letters and/or pictures or objects on them), an electronic device, computer, a switch, sign language, and so on.  Include these students in all activities and encourage their communication.
· Provide extra time for the student
· to respond (may need extra processing time) and complete their thoughts
· extra time for task completion
· provide a slower pace for presentation of new information (as the student requires)
· Provide playing experiences.
· Encourage role playing where the student can be a speaker, listener, and a person older and/or younger than themselves
· Learning refusal skills
· Social situations—focus on taking turns, changing topics, beginning a conversation, ending a conversation, continuing a topic, etc.
· Mock interviews
· Structure classroom activities/assignments so that multiple kinds of communication (e.g., discussion, asking questions, requesting, summarizing, commenting, describing, reporting) is encouraged in an accepting and comfortable environment.  

· Provide students with idea starters, story starters, fill-in-the-blank ideas, picture cues or actual objects (as you would with written language) to help with oral language, conversations and oral presentations.

· Provide students with opportunities to make choices and to learn from them.

· Call attention to specific sounds or sentence patterns in their speech that the child needs to work on by signaling that they used the sound, emphasizing it in their speech, underlining in printed material.

· Share humor with students and help them to understand why it is funny.  This may include explaining certain vocabulary words, experiences, and/or relating it to the student’s experiences.

· Use equipment and technology that allows full participation in learning such as

· talking books

· manual or computerized communication boards

· computers (including personal)

· switches

· page turners

· special seating and positioning (cube chairs, corner chairs, side lying, appropriate chair and table size, etc.)

· alphabet strips

· number lines

· calculators

· word processors

· tape recorders

· amplification systems

· spell checkers, etc.

· Understand the influence of cultural differences and various dialects.

2.  Attend to listening and remembering

· Provide clear, concise directions and expectations by:

· repeating directions; have student repeat directions

· modeling directions

· demonstrating task with student imitation, use visual aids

· limiting length of directions, break long directions down into small parts

· checking with the student for understanding of directions given

· being prepared to explain the directions in another way

· Provide extra time for the child to respond, extra time for task completion, and provide a slower pace for presentation of new information (as the student requires).

· Preteach vocabulary of the lessons and questions they may be asked during the lesson so that student understanding may be increased. 

· Provide a variety of strategies/opportunities that will facilitate the student’s ability to remember information such as:

· grouping information

· note taking

· outlining

· mnemonics

· small group instruction

· peer/study buddy

· extra time to process information

· scripts or outlines of lesson

· flexibility to leave classroom/area for quiet time

· Provide instruction, modeling and practice in:

· how to listen

· why listening is important

· how to monitor your own degree of listening

· how to show that you are listening

· how to ask questions

· Provide instruction, modeling and practice in:

· how to pay attention

· why paying attention is important

· how to monitor your own degree of paying attention

· how to show that you are paying attention

· Provide students with cues, signals or reminders in their classroom to help them remember a behavior.

3.  Focus on social communication/body language

· Model and reinforce appropriate social interactions with peers and adults.

· Provide role playing experiences for:

· learning refusal skills, stranger awareness

· social situations (for example, focus on taking turns, changing topics, beginning a conversation, ending a conversation, continuing a topic.)

· mock interviews

· practice appropriate body language and facial expressions

4.  Help students learn problem solving and understanding instruction

· Plan activities that require students to

· use learned information

· pull pieces of information together and use it to make a decision

· take pieces of information apart

· evaluate information

· comment on how a decision was reached

· comment on the appropriateness of decision

· Use logical and natural consequences to help students learn to problem solve.  Be sure to discuss consequences with students rather than just letting them happen.

· Allow opportunities for the student to monitor and evaluate his/her own responses and progress and record growth and changes on graphs, learning or behavior contracts or incentive charts.

5.  Provide help with organizational skills

· Provide outlines, study guides and/or notes prior to instruction to help the student with organizational skills and with their learning.

· Provide instruction modeling and practice in organizational skills through the use of student notebooks, note taking, color coding, planners, etc.

· Teach and write out the routines and procedures as well as how students should be able to move between routines and discuss with students in advance when routines will be interrupted.

Deaf/Blind (DB)

Characteristics:

Vision and hearing are the two key “distance senses”, they provide sensory information from locations away from one’s body.  When they are absent or impaired, in some combination, the child’s development may be greatly challenged.

Age of onset, the severity of the sensory loss, and the presence of other disabilities all contribute to the extent of developmental challenge.  These three factors and others are responsible for the great diversity of the population of learners who are deaf/blind and the need for specialized supports to achieve the best education possible.  As a result of this diversity, the needs and abilities of individual learners who are deaf/blind will vary highly.

Four areas of primary educational concern for the learner who is deaf/blind include:  (a) a system of communication, (b) a means of developing social relationships, (c) personal care and life skills management, and (d) travel skills.  These skills must be taught systematically with carefully planned strategies to the child since any incidental learning by observation is severely affected by sensory loss and specialized adaptations or techniques are often required.

What Students Need to Learn:

1.  Sensory and Individual Learning Style

· An awareness of objects and people in the environment and recognition of what the child hears, sees, touches, smells or otherwise experiences

· Functional use of senses (hearing, vision, touch, smell, etc.) to acquire and process information

2.  Communication skills

· Vocabulary which is meaningful to the child in his or her home, school, and community environments

· A variety of methods of expressing and receiving information, wants and needs, and feelings in a variety of ways such as speech, sign languages, gestures, picture or object boards.  Braille, communication devices, large print, audio tapes, etc.

· Skills in using technology, including adaptive aids, to enhance both visual and/or auditory skills:  computers, closed circuit televisions, magnifiers, hearing enhancement devices.

3.  Concept Development

· Concepts of body, space, and time (e.g., schedule and sequence of activities)

· An ability to apply academic learning to everyday life (e.g., functional reading and writing, money used and time and calendar, etc)

4.  Orientation and Mobility

· An awareness of body position in relationship to environment

· Skills to travel as independently as possible in familiar and unfamiliar environments including use of devices such as a long white cane, monoculars, communication cards, etc. (with the method of their choice)

· Familiarity within specific environments (e.g., living environment, classroom, etc.)

5.  Life Skills

· Strategies for organizing personal space, items in the environment, and daily care routines (how to prepare for getting dressed or eating, making one’s bed)

· Daily personal care skills such as eating, dressing, grooming, personal hygiene, and toileting independently

· Home and personal management skills for grocery shopping, cleaning, cooking and paying one’s bills

· Skills accessing community for shopping, transportation, medical needs, leisure time and other personal needs.

6.  Social-Emotional Skills

· Body postures and facial expressions which help facilitate social interaction with others and replacement of inappropriate behaviors with socially acceptable behaviors

· Problem-solving and conflict-resolution skills with family, friends, and adults

· Strategies for initiating and maintaining interaction, and making and keeping friends

· An understanding and appropriate expression of one’s sexuality.

· Self protection and refusal skills

· Age appropriate leisure activities

· An awareness of age appropriate dress and hygiene in relation to peer group

7.  Self-Advocacy Skills

· An awareness and assertiveness regarding individual abilities and needs related to both vision and hearing loss (e.g., need to move closer to the board, need to turn on one’s hearing aid, etc.) in order to be comfortable in all situations.

· An awareness and skills to select the choices available in everyday life 

and long range

· Strategies for becoming an active participant in the classroom or community by communicating what he or she needs to be comfortable, to learn, and to feel safe

· Methods necessary to obtain information for safety and medical purposes, as well as getting materials and resources at school, home, and in the community

8.  School to Work

· An understanding of student work responsibilities, teacher/parent/employer expectations, and the roles of various people within the student’s environments

· An understanding of work habits and skills such as finding and keeping a job, maintaining relationships with co-workers and employers, using time clocks, etc.

· A realistic and accurate concept of self, abilities, post school training potential, and future employment potential

Classroom Strategies:

1.  Methods

· Teach to each individuals unique learning style.

· Make use of other educators including specialists in meeting the needs of students who are deaf/blind.

· Provide a system of time organization such as daily, weekly, monthly, and yearly calendars with objects, pictures, and/or words.

· Give the student appropriate and frequent acknowledgment (e.g., verbal praise, a physical token system) when his or her behavior or responses are correct or incorrect and/or socially appropriate or inappropriate.

· Expect the student who is deaf/blind to follow the same rules of behavior that apply to other children in the classroom and when they are within the child’s capacity to learn and understand.

· Be sensitive for the need to provide extra time for the child to respond, extra time for task completion, and provide an individualized pace for presentation of new information.

· Use individualized and multiple methods of communication including a variety of options to match the student’s learning abilities (e.g., gestures, sign language, Braille, enlarged print, audio tapes, tactile sign language, technological devices, use of interpreters, etc)

· Check frequently to ensure the student is understanding the task and what is expected of him or her.

· Use, as needed, a high degree of repetition.

· Ensure consistency related to specifics of communication by all service providers.

· Ensure that each student is challenged and encouraged to perform and advance academically at his or her ability level.

· Provide opportunities for success: new information in practical settings where the child will use the knowledge (cooking in the kitchen, walking the usual route to classes or to the bathroom etc.)

· Take into account the child’s culture/ethnicity and adapt accordingly.

· Provide purposeful, intensive, structured learning experiences – it may be necessary to systematically teach each new concept and task.

· Provide opportunities for the student to review and successfully practice using new skills in a variety of settings.

· Accept and encourage the student’s individual approach to learning (e.g. he or she may use the sense of touch before engaging the sense of sight or use several senses at the same time).

· Expose student to new concepts and vocabulary before introducing to the large group.

· Use verbal, written, and/or physical prompts to initiate and to maintain work habits, knowing which prompt works best for each child.

· Use appropriate cues to help the student anticipate the next activities.

· Provide the students with opportunities and materials that ensure he/she is an active participant in his/her daily routine (e.g. choice making, turn taking, problem solving, decision making).

· Individualize learning experiences to match the student’s level of ability by modifying the content of the curriculum and/or making appropriate changes in the materials (e.g., enhancing the visual, auditory, or tactile information).

· Provide consistency and predictability in the daily activities of the child as a way of facilitating independence.

· Facilitate activities which encourage peer interaction and friendship.

· Set up activities that help the child adapt to events out of the routine and in emergency situations.

· Facilitate activities which teach and offer opportunities for peer interaction and friendships.

· Use a high degree of “hands on”, experiential learning.

· Provide hand-over-hand assistance, verbal, and tactual cues only when necessary.  Allow independence whenever possible.

2.  Materials

· Use real life materials to reinforce functional learning and provide the student with opportunities to make choices in his or her daily routine.

· Use specialized materials, equipment, and technology that allow the learner full access to classroom information that the child who is deaf/blind may not see or hear (e.g., amplification devices, low vision aids, Braille writer, closed caption video/film, descriptive video, Braille, large print, sign language, interpreter, TDD’s).

· Provide tools for independent mobility, as required.
3.  Environment

· Ensure physical consistency of the environment by structuring the classroom to allow the learner safe movement (e.g., clear obstacles from travel pathways), maximized travel independence, and increased access to personal storage space and materials within the classroom (e.g. designated coat hook or locker, specific items are kept in the same place).

· Ensure that the student is in a comfortable and supported position for learning tasks.

· Minimize auditory and visual distractions, and enhance the environment to optimize auditory and visual reception (e.g., attention to lighting, contrast, color, angle, and distance of materials, etc.).

· Provide extra space for specialized materials available to the group and available only to the individual child.

4.  Instructional Content

· Teach communication throughout every activity and experience.  Start simple, and build to complex.

· Teach communication skills in the context of meaningful social and education activities by using alternative or assistive communication systems, such as sign language and object or picture boards, which adapted for each individual child.

· Teach adaptive living skills by means of functional practice within the setting where these skills normally occur.

· Provide for physical activity to promote fitness.

· Teach mobility skills by means of predictable routes with easily identified landmarks, possible use of equipment such as a long cane, etc.

· Orient the student with the surroundings in any new setting.

· Provide support for learner to grieve for sensory losses, if the disability diminishes suddenly or gradually.

· Provide opportunities for recreation and leisure time activities (at school, home and in the community).

· Provide opportunities to explore and learn about a variety of jobs and/or additional work skills.

· Provide support for choosing a job and getting started.

· Provide opportunities for retraining, if vision or hearing status changes with age.

Developmental Delay (DD)

Description:

Developmental delay for students who are at least three years of age and not more than five years of age and not eligible to be enrolled in kindergarten means a delay that adversely affects daily life or educational performance in one of the following areas or a significant delay in any two of the following developmental areas:

1.  Gross or fine motor development

2.  Cognitive development

3.  Receptive or expressive language development

4.  Social or emotional development

5.  Self-help or other adaptive development

General Characteristics:

Some examples of delays in gross motor milestones include not being able to ride a tricycle or being clumsy or not walking correctly. A delay in fine motor skills may be the inability to use a spoon/fork, hold a crayon properly or button clothes. Speech and language delays may show up in a child’s inability to follow two-step commands, combine two words or formulate short sentences.  Other indicators include a vocabulary of less than 50 words and the inability to express wants and needs.  

General Instructional Strategies:

· Give student numerous opportunities to practice fine motor and gross motor skills: encourage use of eating utensils, art activities, self help skills  (buttoning and zipping clothing, putting coat on/off, walking up/down stairs)

· Offer opportunities for student to ask for objects, food, and help

· Provide opportunities for students to follow one and two-step directions

· Provide vocabulary enrichment through books, puppet shows, and interactive play

· Encourage and facilitate appropriate social interaction between the student and his or her peers. Provide opportunities for greetings, requests, turn-taking, and commenting

Emotional Disability (ED)

General Characteristics

A student identified as having an emotional disability will demonstrate some type of behavior that interferes with his or her ability to learn and achieve in the classroom without intervention.  These types of behavior may include:

· May exhibit pervasive sad affect, depression and feelings of worthlessness; cries suddenly or frequently.

· May display unexpected and atypical affect for the situation.

· May display excessive fear and anxiety.

· May persist in physical complaints that are not due to a medical condition.

· May exhibit withdrawal, avoidance of social interaction and/or lack of personal care to an extent that maintenance of satisfactory interpersonal relationships is prevented.

· May appear out of touch with reality; have auditory and visual hallucinations, thought disorders, disorientation or delusions.

· May have difficulty getting mind off certain thoughts or ideas; unable to keep self from engaging in repetitive and/or useless actions.

· May display consistent pattern of aggression towards objects or persons to an extent that development or maintenance of satisfactory internal relationships is prevented.

· May demonstrate pervasive oppositional, defiant or noncompliant responses.

· May demonstrate significantly limited self-control, including an impaired ability to pay attention.  May exhibit persistent pattern of stealing, lying or cheating.

· May demonstrate persistent patterns of bizarre and/or exaggerated behavior reactions to routine environments. 

In order for the student to qualify for special education services in the area of Emotional Disability, one or more of the above behaviors must have been observed and identified as a problem in many different settings and to a degree that has created problems for the student.  

What Students Need to Learn:

1.  Understand and Maintain Physical Health

· Know the effects of behavior on health in order to make healthy, personal choice

· Know and understand the effects of nutrition and medication on managing behavior and emotional well being

· Know about the relationships between personal lifestyle choices and resulting diseases

· Know about the use and abuse of medication, drugs and alcohol

· Learn the signs that indicate a need for seeking health care

2.  Develop Personal Responsibility

· Learn strategies to prevent and respond to potentially harmful behaviors and situations

· Learn and practice personal hygiene, promoting social acceptance and  personal relationships

· Learn how to play an active and responsible role in determining the outcomes of events

· Learn when it is necessary to comply with social expectations, and community norms and rules

3.  Develop Coping Skills

· Learn a variety of strategies to plan, organize and manage daily routines and meet personal goals

· Learn to identify and manage big and little stresses

· Learn how to identify and deal with personal emotions and those of others

· Learn strategies to cope with challenging people and situations.

4.  Develop Problem Solving and Decision Making Strategies

· Learn to define a problem and select from a variety of options

· Learn and use a variety of strategies for solving problems and making decisions

· Learn how to recognize when change is necessary

· Learn strategies for handling change

5.  Self-Advocate

· Know how to get community resources that provide support such as mental health, job and housing, and legal assistance

· Learn strategies for asking for help and how to request the supports that you need

· Learn personal strengths, weaknesses, needs, and abilities and how these relate to your daily functioning

· Learn how to resolve issues of fairness and differing opinion with adults and peers

6.  Understand Human Behavior

· Learn how to identify and manage feelings

· Learn about the wide range of human social and sexual behavior

· Learn how behavior is affected by cultural values and personal experiences such as parenting and upbringing

· Learn to tolerate diversity in people and experiences

· Develop personal behavior management skills

· Learn to identify the outcomes achieved by specific behaviors such as attention getting behaviors and the need to belong

· Learn new behaviors which replace the ineffective ones and practice in a variety of settings

· Learn to recognize situations and events that cause emotional or behavioral responses and develop ways to manage those reponses

7.  Use Effective Student Behaviors

· Learn to manage time and materials

· Learn to work independently and as part of a team 

· Learn effective skills for interacting with adults as well as peers in social and academic settings

· Learn to recognize when you are getting nervous or anxious in academic and social settings and use effective coping strategies

· Demonstrate how managing time effectively, using organizational strategies, and other learning aids can increase your ability to focus on learning new skills

· Learn to recognize and accept authority

8.  Make and Keep Friends

· Learn how to select, develop and maintain friends who support appropriate behavior

· Learn how to resolve issues that occur as friendships grow

· Learn to support appropriate behavior of your friends

· Learn to separate personal needs and goals from those of peer group and the skills for coping with peer pressure

· Learn effective social skills 

9.  Live Independently

· Learn to set long and short term goals

· Develop a specific career goal which matches with personal strengths and interests

· Develop a system of supports for coping with life after high school

Strategies:

1.  Provide a Safe, Nurturing and Accepting Environment

· Physical Environment

· Arrange tables, desks, chairs, and work spaces so that the physical space suits the need of each student.

· Allow students whose activity levels are high to listen and do work in flexible seating arrangements (i.e., sitting on the floor, standing, using a table rather than a desk).

· Create private spaces for students where they can withdraw from the group when they need to be alone. 

· Routines and Procedures

· Encourage student input when creating classroom rules and procedures.

· Post rules and routines and adhere to them.

· Notify students whenever possible in advance when routines will be interrupted.

· Schedule activities, small and large group instruction, and other classes in such a way that the activity and attention spans of students are accommodated.

· Teach and review the routines and procedures that students need for transition from a variety of activities such as large to small group activities and from the classroom to the lunchroom.

· Create opportunities to practice routines and procedures.

· Social Environment

· Support failures as learning opportunities.

· Use humor with students.

· Provide students with opportunities to make choices and discuss the outcomes of those choices.

· Teach students to work and play with their peers through positive interactions.

· Model and reinforce appropriate social interactions with peers and adults.

· Encourage students to take responsibility for the classroom atmosphere and to improve it when it is unsatisfactory.

· Allow students time to evaluate their own interactions with others. 

· Be able to recognize and admit mistakes.

· Establish a group identity for a class or class period by allowing everyone to play a critical role.

· Establish and maintain clear boundaries between adult and student.

2.  Help Students to Learn to Manage Their Own Behavior

· Set clear, concise and achievable standards for behavior in your classroom and make sure that students and their families know what the standards are.

· Use structure, consistency, reinforcement, feedback, consequences and cues to assist students to meet the standards.

· Understand that students have different abilities and modify your expectations based on those individual abilities.

· Use logical and natural consequences to help your students learn to manage their own behavior.

· Reinforce students to meet standards and encourage students who are less successful.

· Promote an atmosphere that respects students’ feelings and abilities.

· Recognize when students are frustrated with an activity so that it can be modified.

· Address issues of fairness.

3.  Know and Use Effective Teaching Practices

· Practice Strategies

· Provide feedback and encouragement as students try out new skills.

· Provide homework that students have the ability to complete.

· Provide opportunities for students to role play and practice interpersonal skills.

· Provide ongoing feedback to students.

· Provide practice of new skills in a variety of environments.

· Instructional Strategies

· Use a variety of age appropriate activities, methods and materials when teaching

· Create simulations or provide hands on experiences that help students understand a new concept.

· Encourage students to try new ideas, ask questions, and risk failure.

· Use examples from your students’ lives to teach concepts.

· Review daily what has been taught.

· Provide opportunity for cooperative learning.

· Incorporate social skills and life skills throughout the curriculum.

· Crisis Management

· Plan for potential crisis situations that include necessary building staff.

· Provide a variety of options for students in crisis and reinforce their use (i.e., voluntary time out, going to the counselor, principal).

· Teach students in non-crisis times to use options.

· Learn to recognize a crisis, when to ask for assistance, and when to follow the crisis procedures.

· Individualizing Discipline Procedures

· Write individual plans and evaluate their effectiveness regularly.

· Involve students, their families and other school professionals in developing an individual behavior support plan.

· Balance proactive with reactive strategies and consider students’ strengths and needs when writing behavior plans.

Hearing Impairment (HI)

Description:

A hearing impairment is a hearing loss that with or without amplification adversely affects educational performance and developmental progress, may be permanent or fluctuating, may be mild to profound in nature, may be unilateral or bilateral and may also be referred to as hard of hearing or deaf. (Article 7)

General Characteristics of the Student:

· For a student with a conductive hearing loss (a problem with the volume), hearing aids can help the student hear more, but do not necessarily give the student normal hearing.

· Depending on the onset and the severity of the hearing impairment, the student’s language and speech may be negatively affected.

· A student with a hearing impairment may use sign language or rely on speech reading (understanding another person by watching the lips and face) to communicate with others.

· Reading and writing skills may be below expected ability.  Sentence structure and word order (syntax) are difficult to master for students with hearing impairments.

· Because of communication difficulties, social interaction with peers may be an area of concern.

· Some students with hearing impairments talk too loudly or too softly, often interrupt others, or make unintentional noises.

· Hearing loss is not connected to cognitive ability.

Communication Characteristics:

· Speech production is generally affected by hearing loss, especially voice and articulation quality.  (Speech is a skill learned through imitation.  It is hard to learn to say that which you have trouble hearing)

· A delay in language development, telegraphic speech, incomplete sentences, pervasive difficulty with syntax, and a lack of facility with idiomatic language are all prevalent.  None of this is necessarily related to intelligence.  

· Sign language, if used, may be a “PIDGIN” form of English, it may be straight English, or it may be American Sign Language (ASL), the sign system used by the Deaf adult community.  ASL is neither English nor a sign system with a written form.

Behavioral Characteristics:

· Often, may appear to understand, but really doesn’t; require frequent checks for understanding.

· Will speech read (lip-read).  This is not an exact science.  The most skilled deaf adults “get” about 35% of what is said.

· May fail to respond to questions, or responds with seemingly irrelevant answers.

· Occasionally, takes a peculiar listening posture.

· May seem more aware of movements than sound.

· Confuses words that sound or look alike.

Learning Characteristics:

· For the most part, these students are visual learners.

· They often miss multiple meanings of words and idiomatic language.

· They take a very literal translation of written material, missing subtlety.

· They require constant rephrasing, not necessarily simplifying of information

· They will require repetition of presentation.

· Generalization and transfer of learned material is not a given.  It must be modeled and required.

What Students Need to Learn:

1.  Adequate language and vocabulary to understand the instruction.

2.  Adequate language and vocabulary to ask questions.

3.  Sufficient skills to attend to instruction, to study the new material, and to prepare for tests.  This includes:

· Sufficient skill in self-advocacy or sense of personal responsibility to ask questions whenever and wherever needed, and to “manage the conversation” in order to get needs met

· Ability to organize, generalize, and transfer learning

· Communication skills sufficient to express needs related to deafness

· Social skills sufficient to participate in the classroom and in unstructured times

· Knowledge of home community and rights as a disabled citizen in any setting, the ability to ask for any changes necessary to ensure clear communication in any environment

· The knowledge of how to work with all support staff, including how to access and use a variety of technology/equipment

Instructional Strategies:

1.  Create an “interactive” learning environment in which:

· The deaf/hard of hearing child is an active participant

· The student can manage, visually, all the input required to attend to instruction

2.  Instruct using student’s preferred mode of communication.

3.  Given the student’s mode of communication, teach at a pace commensurate with his ability to process and respond to new information.

4.  Instruct at appropriate language/linguistic levels.

5.  Repeat and reinforce concepts throughout the instructional day.

6.  Provide frequent opportunities to apply new concepts.

· Rephrase to accommodate for idiomatic, figurative, and /or complex language

· Set context for new concepts, tying instruction to child’s own experience; establish a “need to know” for the material 

· Provide materials at appropriate reading levels 

· Tie all academic teaching to language and communication

· Provide frequent examples of and exceptions to the concept 

· Teach with frequent use of clear, visual aids

· Speak at a normal rate, without over-articulation, and with slightly greater than normal intensity

· Frequently check for understanding

· Modify curriculum as needed, e.g. community based

· Demonstrated willingness of staff to make accommodations (e.g., interpreters, assistive listening devices

7.  Within the learning environment, ensure that:

· There is an appropriate pace to the instructional day, including providing necessary breaks.

· A variety of teaching strategies are used especially to promote generalization and transfer of what has been learned.

· Allow preferential seating

· Try to reduce background noises

· If a hearing aid has been prescribed, the student should wear it at all times, unless you are told otherwise.

· Help the student learn to care for specialized equipment, such as hearing aids and auditory trainers (teacher/para wears a portable microphone which transmits what is said directly to the student’s hearing aid).

· Provide previews of vocabulary words or concepts that will be presented during class instruction.  Ask the teacher to write these key words or ideas on the board during instruction to help cue the student.

· Get the student’s attention before talking or giving instructions.

· Be sure to face the student when talking or instructing.  Don’t move around when talking or instructing, and don’t stand in front of a light or window.

· Facial obstructions such as fancy hairstyles; facial hair, coffee cups, books and lots of jewelry are distracting to a student trying to speech read.  Keep your face free of obstructions.

· Don’t exaggerate lip movements or slow down or speed up your speech rate.  Use complete sentences when you talk.

· Provide visual aids whenever possible.

· Use other students to help take notes, pass along directions, and clarify ideas.  If you always do these tasks yourself, the opportunity for more peer interaction is reduced.

· Make accommodations for oral instruction, present information in written form to the student, demonstrate or give hands–on instruction, provide visual representations, etc.

· Encourage and facilitate interaction between the student with a hearing impairment and his or her classmates.

· Provide feedback to the student on inappropriate noises or voice volume, interrupting, dragging their feet, etc.

· Wear solid color shirts, dresses, jackets, and sweaters to avoid distractions when using sign language.

Learning Disability (LD)

Description:

A student with a learning disability has average to above-average intelligence, but is not achieving up to grade level.  Usually, this poor achievement is demonstrated not in all academic areas, but in one or tow, such as reading, math, writing, spelling, or memory.  Also, the student’s poor achievement cannot be attributed to some other area of disability, such as a vision problem, a hearing problem, a language problem, a behavior or emotional problem, or a physical problem.

A learning disability is often called a hidden disability because it’s hard to see or understand.  The individual problems and even “what works” will be different for almost every child with a learning disability.

General Characteristics of the Student:

A student with a learning disability may be thought of as lazy, just not trying hard enough, uncooperative, or a low achiever when in fact he or she does things in a different way or as a different pace.  One problem area, such as reading, may cause problems in other subjects (science and social studies) where reading is necessary.

In addition, the student could have problems in one or more of the following areas:

· taking in information (reading, watching, listening, etc.)

· processing information (understanding and relating new information)

· storing information (long and short term memory)

· producing information (writing, demonstrating, explaining)

This student may also be lacking in:

· planning or organizational skills

· study skills

· problem solving skills

· social skills

· self-esteem

What Students Need to Learn:

Students with learning disabilities need to learn:

1.  The essential component skills necessary to learn to read, write, and do mathematics.  The skills of reading, writing, speaking/listening, and mathematics are inherent to the acquisition of all other learning.  The development of these skills are ongoing and should be incorporated across content and grade levels.

· Essential component skills for reading that may prove difficult for students with learning disabilities include

· Decoding skills

· Vocabulary skills

· Accessing essential background knowledge

· Comprehension skills

· Summarization skills

· Self-monitoring for accuracy and comprehension

· Essential component skills for writing that may prove difficult for students with learning disabilities include

· Development of ideas

· Retrieval of background knowledge

· Organization for and of writing

· Sentence formulation

· Mechanics and spelling accuracy

· Penmanship

· Self-monitoring of the writing process

· Essential component skills for mathematics that may prove difficult for students with learning disabilities include

· Understanding the language of mathematics

· Understanding and applying math concepts

· Fluency and automaticity in using math facts and procedures

2.  Effective techniques, strategies, and tools to compensate for their learning difficulties.

· Memory strategies

· Study strategies

· Listening strategies

· Attending strategies

· Computer and calculators

· Manipulatives

· Multi-sensory strategies for perceptual difficulties

3.  The self-management skills necessary to control their learning, their behavior, and their lives.

· Self-monitoring techniques

· Time-management techniques

· Effective organizational strategies

· Long and short term goal setting techniques

· Coping/stress management techniques

· Conceptual maps and notebooks, clear assignment sheets for grades

4.  The social skills necessary for successful interpersonal relationships.

· Initiating and maintaining conversations

· Cooperating with peers and adults

· Interpreting verbal and nonverbal cues

· Resolving conflicts through positive and socially acceptable methods

· Identifying and using various roles appropriately in the family, community, and school

5.  The skills necessary to be an effective self-advocate.

· An understanding of their own personal strengths, skills, and needs

· The ability to build on and develop strengths and talents

· The reasons for personal success and failure, including understanding the positive results of persistence

· Negotiation skills

· The ability to seek assistance, including knowing when, where, and what to ask of whom

6.  The problem solving techniques to respond flexibly in various situations.

· Decision-making

· Critical thinking

· Awareness and knowledge of cause and effect

· Determining appropriateness of risk taking

7.  Practical life skills necessary to function effectively and with satisfaction at home and in the community.

· Maintaining health and hygiene

· Developing leisure activities

· Managing personal finances

· Choosing and maintaining appropriate living arrangements

8.  Career development skills to make and pursue appropriate personal employment choices.

· Behaviors necessary for successful employment and training.

· Awareness of career interests and aptitudes

· Skills for considering and pursuing future education and training options

· The specific skills necessary to obtain and maintain targeted employment when needed.

9.  Language skills necessary to adequately express themselves and understand others.

· Vocabulary

· Grammar

· Pragmatics

Classroom Strategies:

To provide effective classroom practices to students with learning disabilities, educators need to:

1.  Teach using effective instructional strategies

· Present the same information and directions through various modalities. 

· Utilize materials such as charts, maps, tapes, overheads, flannel boards, chalk boards, VCRs, video cameras, and hands-on materials to present information

· Color code written material provided to students when appropriate.  (For example, all information that needs to go home could be on yellow paper, all science material could be on blue paper, the student can edit or highlight with different colors, or written directions can be consistently highlighted in the same color.)

· Give directions in both oral and written formats.  Written directions may be on the chalkboard, on the overhead, on chart paper, or on handouts or outlines

· Provide opportunities for active learning.

· Provide a variety of experiential activities such as math manipulatives, music and physical movement, role playing, science experiments

· Provide opportunities for students to have frequent, short exchange of ideas and information with each other

· Present challenging, relevant problems to students to solve

· Establish relevance so the student can relate learning to real life experiences

· provide opportunities for community members to work with students to enhance the relevancy of the skills being taught

· provide opportunities for students to learn and apply skills outside the school setting

· Provide outlines, study guides, and graphic organizers prior to and during instruction.

· Have visual charts and diagrams to help students see relationships between and among concepts

· Help students learn to develop their own visual organizers

· Modify assignments and tests when appropriate.

· Provide a) alternative assignments, b) shortened assignments, c) alternative resources (large print books, reading materials on tape, calculators, alphabet strips, Franklin spelling devices and d) worksheets with clear and limited print

· Give students more time and support to process information

· Allow extra time for students to answer oral questions or opportunities to “pass” and answer later

· Provide quiet time and/or extra time to facilitate the processing of new information

· Ask students to repeat or rephrase directions

· Redefine terms or rephrase information to facilitate student understanding.

· Thoughtfully and deliberately select and use specific instructional methods for students needing alternative approaches to develop essential reading, writing and mathematic skills.

· Select from a variety of approaches so that the instruction matches student’s learning style and needs

· Select from a variety of approaches including direct, explicit instruction and exploratory, discovery activities as determined by student need and task constraints

· Select from a variety of approaches including multi-sensory phonetic, linguistic, and whole language to teach language skills

· Check frequently to ascertain student understanding.

· Have students paraphrase or put information in their own words

· Have students use hand signals to indicate whether they are with you or not (thumbs up, “yes”, thumbs down, “no”)

· Use frequent, short quizzes

2.  Establish supportive classroom environments.

· Group and regroup students using a variety of arrangements.

· Group and regroup students by multi-age, ability and mixed ability levels, learning styles, and cooperative learning

· Provide small group or one-on-one instruction.

· Arrange the classroom so there are quiet places and social places.  

· Provide areas in the classroom for students to be away from others (a study carrel, sofa, bean bag, or desk which is separated from the other desks)

· Provide seating arrangements and activities to facilitate development of social skills.

· Establish and communicate high, yet realistic and specific expectations for performance.

· Provide opportunities for learning from errors and for over learning through review, repetition, drill and practice, direct instruction

· Provide grading criteria prior to student beginning a project so student knows what is expected of him/her

· Consistently and positively reinforce students when they meet the expectations

· Consistently provide immediate and informative feedback on student performance when appropriate

· Allow opportunities for the student to monitor, evaluate and describe to others his/her own progress and record growth and changes on graphs, learning or behavior contracts, or incentive charts

· Provide ongoing home-school communication about student progress, resources for appropriate emotional and academic support, and appropriate way parents can help students

· Establish and follow classroom routines

· Teach with enthusiasm

· Provide frequent opportunities for student success and acknowledge the strengths and positive aspects of student’s work and behavior.

· Provide opportunities for enriching, challenging work in strength areas

· Assist students in understanding and using their strengths and talents

· Assist students to understand and explain to others their learning strengths and needs

3.  Deliberately focus instruction on what students need to learn.

· Identify and focus on the most important information/concepts of the curriculum.

· Develop a master list of essential information to be learned for each class, unit, or subject area and teach it.

· Model and provide guided practice of material presented in class before expecting the student to practice on his/her own

· Teach concepts in several different ways to facilitate student’s application to several different situations

· Make sure that the important terminology is clear

· Provide direct, explicit instruction in essential vocabulary

· Teach procedural terms as well as subject and concept vocabulary

· Develop students’ thinking skills.

· Provide direct instruction, modeling and practice to develop problem solving and decision making skills

· Plan activities that require students to remember facts, understand information, apply learned information, synthesize information, analyze information, and evaluate information

· Teach specific skills necessary to be a successful student and learner

· Provide instruction, modeling and practice in listening, speaking, and attending

· Provide instruction, modeling, and practice in memorization strategies such as clustering and mnemonic devices

· Provide instruction, modeling and practice in self-monitoring and regulation skills

· Teach the skills necessary to be a successful in cooperative learning activities in which each student is responsible for decision making, responsibility, and sharing his/her portion of the work.

· Provide and teach the students to use learning aids and technology.

· Alphabet strips, number lines, Franklin spelling devices, calculators, word processing, computer-aided instruction, tape recorder, amplification devices, and spell checkers when appropriate.

· Teach career related skills.

· Provide career awareness, exploration, choice and preparation experiences as part of various thematic units

Mental Disability (MD)

A Mental Disability or Mental Retardation is a disorder in which a person’s overall intellectual functioning is well below average, with an intelligence quotient (IQ) of 70 or less.  Individuals with mental retardation also have a significantly impaired ability to cope with common life demands and lack some daily living skills expected of people in their age group and culture.  The impairment may interfere with learning, communication, self-care, independent living, social interaction, play, work, and safety.  Mental retardation appears in childhood, before age 18. 

About 1 percent of the general population has mental retardation, although some estimates range as high as 3 percent.  Mental retardation is slightly more common in males than in females.  It occurs in people of all racial, ethnic, education, and economic backgrounds.

Mental health clinicians have defined four degrees of severity of mental retardation based on IQ score.  These are mild retardation (IQ range 55-69), moderate (IQ range 40-55), severe (IQ range 20-40), and profound (IQ level below 20).  People of average intelligence score from about 90 to 110 on IQ tests.

Mild

Individuals with mild mental disabilities comprise about 85 percent of people with retardation.  They often cannot be distinguished from children without mental retardation until they attend school.  Although they learn more slowly, people with mild retardation usually can develop academic skills equivalent to the sixth-grade level.  As adults, they can work and live in the community if helped when they experience unusual social or economic stress.  Some may marry and have children.

Moderate

About 10 percent of people with mental retardation are moderately retarded.  They can progress to about the second-grade level in academic skills.  By adolescence, they usually have good self-care skills-such as eating, dressing, and going to the bathroom—and can perform simple tasks.  As adults, most can work at unskilled or semiskilled jobs with supervision.

Severe

Severe retardation affects 3 to 4 percent of individuals with mental retardation.  Individuals with severe retardation may learn to talk during childhood and develop basic self-care skills.  In adulthood they can perform simple tasks with close supervision.  They often live in group homes or with their families.

Profound

About 1 to 2 percent of people who have a mental disability have profound mental and retardation and require constant care.  Individuals who are profoundly retarded can understand some language, but they have little ability to talk.  They often have a neurological condition that accounts for their retardation.

Characteristics:

Characteristics of learning which appear to be common for students with Mental Disabilities (MD) include specific learning traits which require more direct and intentional strategies, and provide multiple opportunities for practice in a variety of learning environments.  Certainly all students with MD do not exhibit the same combination of learning traits nor to the same degree.  In addition, characteristics may vary within a particular child at different ages.  Through an understanding of the unique learning characteristics of each student, curriculum can be selected and instruction designed to maximize learning opportunities throughout the day.  Opportunities must be present for direct instruction, ways in which to compensate for skills with which the student may currently be struggling, and functional, life skills practiced in “real word”, natural environments.

The intent of instruction must focus on recognition that certain approaches may provide better learning opportunities for some students than for others.  The goal is to build on individual strengths and aptitudes, while providing support in areas of need.  Each student with MD must be supported in a manner which facilitates development of new skills and abilities which result in participation in an ever changing world.

One key aspect of supporting learning for students with MD is a sense of belonging.  The student must feel that she/he is accepted by a peer group, recognize that acceptance, and choose to see him/herself as a full participating member of that group, wherever that group functions, be it home, school or community.  Furthermore, it is the interaction between the district/school/classroom/individuals and the student with disabilities which creates the environment for a sense of belonging, or at least allows it to develop.

What Students Need to Learn:

1.  Skills for age appropriate participation in school/community activities including:

· Making transitions from one activity/person/situation/environment to another

· Functioning independently and interdependently with relevant others in a variety of environments/activities

· Solving problems by making decisions

· Self-initiating (start independently) communication

· Self-initiating activities of the student’s choosing and those required by the routines of school, home and community life

· Managing time and schedules

· Being aware of one’s own behavior, needs and feelings (by using self-monitoring strategies, as necessary)

· Setting goals, making plans to achieve goals and evaluating progress toward goals (i.e., self-determination skills)

· Advocating for one’s self

· Establishing work related skills and habits to be successful in chosen careers

· Developing job skills required for specific employment opportunities

2.  Communication skills for contributing and responding including:

· Expressing needs, wants, feelings and information
· When needed, using alternative communication systems and/or modalities to effectively communicate
· Understanding others’ messages as demonstrated by:
· following directions
· acknowledging and honoring others’ statements of needs, wants, feelings
· understanding and using information provided by others
· Gain and maintain attention and end interactions in an appropriate fashion
3.  Interaction skills for establishing and maintaining relationships including:

· Demonstrating socially acceptable behavior in a variety of school, home and community settings
· Using conflict management techniques to manage stress, frustration and anger in social situations
· Initiating social amenities (i.e., greetings, being helpful, follow expected social interaction patterns)
· Developing a repertoire of interests, abilities and leisure skills which provide opportunities for interactions with others
General Instructional Strategies

· Make instruction and practice more concrete and personally relevant by relating them to tasks and experiences the child understands

· Provide additional or another type of practice on skills

· Repeat instructions or activity descriptions; keep directions simple

· Allow a longer time for a response from the student

· For a student with more mild mental retardations, provide more curricular type of modifications or adaptations, such as reducing the number of lesson or activity goals/objectives and using parallel materials (materials on the same topic, but at lower reading levels)

· Break tasks into smaller parts; teach in smaller steps

· Show the student how to do something—don’t just tell

· If classroom duties and responsibilities are rotated among all the students (delivering the lunch count, erasing the chalkboard, etc), do not rotate them for this student

· For a student with more moderate to severe mental retardations, provide a great number of modifications and even alternative goals and activities when the regular classroom instruction is not appropriate

· Incorporate IEP goals

· Be clear on classroom rules and expectations, and repeat them often

· Use a good bit of drill and practice

· Offer instruction and support in the area of social skills and peer interaction.  Many of these students will not automatically pick up on nonverbal cues and will need appropriate actions and reactions modeled or directly instructed.  An example might be that playfully hitting a classmate is not the best way to show friendship, whereas waiting in line to use the slide is the right way to do it.

· Basically, remember that below-age or poor social skills are part of the disability, so instead of entertaining negative thoughts, offer support and instruction

· Finally, provide support only when the student needs it!  Encourage the student to be as independent as possible.

Classroom Practices
1.  Create instructional environments to meet individual student needs and encourage active participation of all students, including:

· Providing instruction in multiple natural, age appropriate, school and community environments

· Utilizing a variety of people to support the student

· Insuring the building, classrooms and other school settings allow access to learning for all students

· Extending time to participate in and/or complete activities

· Assuring availability of age-appropriate/functional instructional materials

· Creating environments and schedules that are comfortable, predictable and safe for the student and that allow for flexibility in physical positioning

· Creating space in classrooms to support active participation of all learners in small groups activities/centers

2.  Provide a variety of instructional opportunities/methods to meet students’ unique needs, including:

· Activities that foster interdependence among all students

· Role playing, experiential learning, activity based instruction

· Varied methods to accommodate individual learning styles

· Opportunities for learning and practice in large group, small group and individualized situations

· Classroom learning linked with home and community

· Team teaching/co-teaching involving regular/special educators, related service personnel, peer tutors

· Opportunities to participate in cooperative learning groups to experience teacher/learner roles with people of different abilities

· Opportunities for functional application of academic skills

· Opportunities for a career awareness/exploration, development and real work experiences across all age levels

· Activities designed to allow practice of functional communication skills

· Opportunities for direct/intentional instruction and practice

· Use of positive reinforcement/feedback by all people involved with the student

· Instruction on identifying and responding to natural cues

· Activities designed to build on student’s strengths

3.  Support optimal development and implementation of individualized education programs by:

· Empowering the IEP team, including the student and his/her family, to identify and prioritize educational goals/objectives that are most meaningful for the student’s current and future life

· Individualizing curriculum to meet the educational needs of the student by adapting or modifying assessment, instruction and performance expectations and/or providing additional supports required by the student to participate, learn and demonstrate knowledge

· Developing and using behavioral plans based on identification of motivation for behavior (as needed)

· Incorporating related services and supports into natural settings (including general education classes)

· Teaming to solve problems and celebrate successes by regular/special educators/students/families and other IEP team members

· Developing an array of supports for general educators and typical peers active in supporting the learner

· Creating collaborative partnerships with parents

· Establishing a mechanism for peer review (including feedback and suggestions from all members of the IEP team)

· Sharing information among all individuals who know the student to identify individualized learner outcomes

· Providing ongoing opportunities for professional development
Multiple Disabilities

Students with multiple disabilities have 2 or more of the disabilities described here.  The characteristics of these students will vary with the type and severity of their concurrent disabilities and any interaction of the disabilities.  For more information, refer to the descriptions of each of the disability areas provided in this section.

Other Health Impaired (OHI)

Description:

Other health impairment means an impairment that adversely affects a student’s educational performance and is manifested by limited strength, vitality, or alertness due to chronic or acute health problems.  It may also be manifested by heightened alertness to environmental stimuli that results in limited alertness with respect to educational performance. (Article 7)

A student with a health impairment was either born with or acquired the condition and it has a negative effect on the child’s ability to access the curriculum.  These students may experience permanent, temporary or occasional problems.  Most students who qualify for special education services for health impairment usually have those problems over long periods of time and usually don’t get better.  Some of the most common health impairments include the following:

· Epilepsy (Seizure Disorders).  A student with epilepsy experiences seizures.  During a seizure, the brain’s nerve cells are charged with extra amounts of electricity, causing loss of functions, such as attention, feeling, comprehension, and muscle control.  The most common types of seizure experienced in the classroom are petit mal (nonconvulsive) and grand mal (convulsive).  

· Allergies.  A student with allergies shows a strong reaction or intolerance to a substance that doesn’t cause problems for most people.  The reactions may include sneezing, watering eyes, runny nose, tiredness, itching, or a rash.  Avoiding the allergy related substance is one way to assist these students.  Fatigue and absenteeism may interfere with the student’s academic program.  Accommodations may need to be made to ensure academic success.

· Asthma.  Asthma is usually a result of an allergic reaction or intolerance to a substance that causes the bronchial tubes or lungs (or both) to be blocked by excessive mucus.  The student may struggle to breathe, then wheeze, turn pale, and perspire.  You may want to check the student’s “triggers” to items in the classroom or school.  For example, a class pet, food served at lunch, treats at a party, or levels of physical activity.

· Diabetes. A diabetic’s body is not able to use and properly store sugar because the body is not able to produce enough of the hormone insulin.  If the proper treatment is not followed, serious problems can result.  Some potential problems include insulin reaction (or insulin shock), caused by anything that increases the metabolic rate. This could be too much exercise or insulin, too little food, or too much nervous tension.  Usually, fruit juice, candy, a soft drink, or even a sugar cube can help.  A diabetic coma can occur if the student has had too much sugar.  This requires rest and an injection of insulin.

· More health impairments.  Cancer, HIV, hemophilia, leukemia, sickle-cell anemia, and cystic fibrosis

General Classroom Strategies:

· Compensate for frequent absences.  Make sure homework assignments and project requirements are sent home.  Shorten assignments, arrange for a second set of books to be kept at home.

· Students who suffer from diabetes should not be given food as a reward or a treat.  

· Give extended time on assignments; give frequent breaks if fatigue is a problem.

· Monitor general health and safety.  You may be asked to watch for indications that your student’s health is at risk.  The following is valuable information is your student has a seizure disorder.

Seizures:

If a student is having a petit mal seizure the student may appear to be staring straight ahead, have rapid eye movement, appear to be daydreaming or seem disoriented momentarily.  Petit mal seizures last for 3-30 seconds.  A student may return immediately to his tasks and may not even be aware that a seizure occurred.

The paraprofessional should:

· Be aware of signals that indicate a seizure is about to happen or is happening: these signals may vary depending upon the student

· Stay with the student during the seizure

· Remove all obstacles near student

· Record the incident and document how long it lasted and other important observations

If a grand mal seizure occurs, the student may fall to the ground or floor, lose consciousness, stiffen body muscles, then begin jerking movements, make some kind of noise, bite the tongue or lose bladder control, have trouble breathing, or stop breathing, have a bluish or pale complexion.  A grand mal lasts from a few minutes to less than ten minutes.

The paraprofessional should:

· Remain calm--the seizure is painless to the student

· Help the student lie down and put something soft under the student’s head

· Understand that once the seizure begins there is nothing that will stop it

· Remove all obstacles, such as tables, chairs, or people, so that the student will not hurt himself or others

· Never put anything into the mouth of anyone having a seizure

· Stay with the student

· Remove eyeglasses or tight clothing if necessary

· When the seizure is over, turn the student’s head to one side

· Allow the student time to rest

· If the seizure lasts more than ten minutes, a doctor or nurse may need to be notified

· Reassure the other students in the classroom

· Record the seizure, how long it lasted and any further observations

Adapted from ParaProfessional by Dover

Orthopedic Impairments (OI)

Description:

An orthopedic impairment is a physically disabling condition that is determined to be a serious impairment of a student’s locomotion or motor functions, and that adversely affects educational performance.  The term may include impairments caused by congenital anomaly, disease, or other causes, such as: cerebral palsy; amputations; and fractures or burns that cause contractures. (Article 7)

A child with an orthopedic impairment was either born with or acquired the condition, and it has a negative effect on the child’s ability to access the curriculum.  The most common orthopedic impairments include the following:

· Cerebral Palsy.  There are several different forms; all involve muscle and limb control.  The person is unable to coordinate body movement and has slow or spastic limb movement, or distortion of movement.  Speech and mobility often are affected as well.  Cerebral palsy, itself, does not affect intellectual functioning, but may make it difficult for the student to communicate. Cerebral palsy does not get worse over time.

· Muscular Dystrophy.  This is an inherited impairment that is progressive and, over time, weakens and degenerates the student’s muscles.  The student may tire easily and need frequent periods of rest.  Eventually, most students will lose their ability to walk.

· Spina Bifida.  Children are born with this impairment. It involves an opening in the bone surrounding the spinal cord and nerves controlling muscles and feeling in the lower part of the body.  Students with spina bifida may have difficulty walking or cannot walk at all and may need to use a catheter to collect urine due to lower limb paralysis.

· Missing or Abnormal Limbs.  These impairments can be present at birth or as a result of an accident.  Students may be fitted with prostheses (artificial limbs) or just make use of the remaining part of the limb.  These students may need extra time in the classroom to complete tasks depending upon the student’s mobility.

· Arthritis.  This impairment involves the inflammation of a joint or joints, making movement painful and limited.  Unlike adults who have arthritis, most children are affected for an unpredictable time (from months to years), but are free of the disease after about a ten-year period.  Issues these students face may be things like stiffness, and pain.  

What Students Need to Learn:

1.  Different ways to communicate verbally, non-verbally and in written language in order to facilitate effective interactions with others.

2.  Skills to accomplish maximum independence in activities of daily living, transportation, health, safety and accessing services to compensate for physical limitations.

3.  How to safely use special equipment such as wheelchairs, walkers, standards, communication devices, etc. to maximize mobility and remove barriers to access the curriculum

4.  How to effectively build friendships and facilitate positive socialization to decrease loneliness. 

5.  Skills to explore options for employment and independence

6.  Skills to advocate for themselves to accomplish personal goals

7.  Strategies that enable student to participate in physical and leisure activities.

General Classroom Strategies:

· Give physical assistance.  Your student may need help getting into or out of a wheelchair, walking with a walker, eating lunch/snacks, going to the bathroom, emptying a urine bag, using assistive technology, or positioning in various locations. 

· Remove or accommodate obstacles in the classroom.  Student may need a more accommodating room arrangement, extra time for mobility, shortened time on tasks due to lack of stamina or communication devices.

· Accommodations for frequent or lengthy absences.  Arrangements may need to be made for a second set of books to be sent home, for homework to get to the student, for shortened assignments, or for alternative assessments such as oral vs. written tests.

· Monitor safety and health.  You may be responsible for monitoring various aspects of your student’s health issues.  For example, you may have to monitor the condition of the skin around a feeding tube, watch for changes in alertness, or watch for signs of seizure activity.

Effective Classroom Practices:

1.  Provide availability and opportunity to safely use adaptive equipment such as computers, videos, books-on-tape or special air filters.

2.  Allow for additional time to complete educational activities, activities of daily living and specific health procedures.

3.  Provide an accessible environment with adequate space available for movement and equipment.

4.  Assure proper positioning for learning and testing

5.  Modify written expectations

6.  Provide smaller groupings to promote peer interactions, master skills and sensitize others to special needs.

7.  Provide opportunities to explore meaningful jobs, school activities and leisure activities

8.  Adapt homework assignments to accommodate physical abilities

Adapted from ParaProfessional by Dover

Traumatic Brain Injury (TBI)

General Characteristics:

The overriding critical attribute of Traumatic Brain Injury is that every person with a brain injury is affected uniquely, depending on factors associated with the injury.  The attributes generally associated with a traumatic injury to the brain include the following:

1.  Learning and understanding new knowledge is more difficult after the injury and the student may adopt different learning styles.

2.  Although healing is life-long, the person with a Traumatic Brain Injury may experience spurts of rapid recovery and erratic changes in behavior, especially in the first two years after the injury.  The effects of a brain injury are long lasting and may be permanent, but these effects are not always easy to predict.

3.  Cognitive functioning is often affected by:

· Slow processing or interpretation of what is seen or heard may delay response reactions

· Memory problems

· Organization problems

· Sensory overload and fatigue

· Attention and concentration problems, impulsivity, distractibility

· Problems seeing the “whole picture” or getting a concept.

· Difficulty with initiation

· Varied performance

· Inappropriate repetitions of thoughts or behaviors

4.  Perceptual problems may result in difficulty with orientation to time or body in space, and difficulty with tasks that require visual/auditory interpretational skills

5.  Speech and language difficulties or changes may appear in understanding others or expressing him/herself, including word retrieval problems, slurred speech, understanding abstract language, the need for a longer response time, and the tendency to make things up inappropriately.

6.  Rapid fluctuations in emotions are commonly associated with Traumatic Brain Injury, as seen in frequent mood swings, overreactions, impulsive crying, inappropriate reactions, aggressiveness, apathy, and/or errors in judgment.  The sense of cause/effect may be impaired, which may impact emotional responses to situations.

7.  Self concept may be affected by the impact of dealing with newly acquired disabilities.  A person with a Traumatic Brain Injury may or may not have a clear sense of being different from which he/she was before the injury.  Different persons have different degrees of awareness about the changes.

8.  Social readjustments are often necessary.  Due to the combined effects of the injury and its impact on the student and his/her family, the student may experience a change in social activities and friendships.

9.  Physical problems may be evident, including:

· Decrease in energy:  General discomfort and/or fatigue are often present and may be compounded by the effects or medication, stress, illness, and other physical conditions.

· Motor planning (movement), balance and coordination

· Constant or intermittent pain, headaches, or dizziness

· Sleep disturbances, appetite control, and nausea

· Seizure activity

· Visual and auditory impairments

· Paralysis and/or spasticity

What Students Need to Learn:

1. Organizational and management skills, for time and materials, at school, home, and in the community.

2.  How to develop skills and techniques to assist and improve memory, such as use of a daily planner, wall calendars, visualization strategies and memory-retrieval strategies.

3.  How to select and use socially acceptable and sexually appropriate behaviors in response to feelings of anger, frustration, or confusion.  The student needs to learn which behaviors are appropriate for a variety of social situations, e.g. school, community, home and work.

4.  How to transfer skills and abilities from one environment to another.

5.  How to understand the nature of his/her own injury and its effects on personal learning styles and abilities.

6.  How to set realistic academic, social, recreational, and career goals that are consistent with his/her healing and abilities.

7.  Skills to improve and help concentration and attention to task, such as selecting the appropriate environment in which to study. 

8.  How to compensate for impaired judgment, balance and coordination problems, increased fatigue, and impulsivity.

9.  How, when, and where to be an effective self-advocate, to ask for what he/she needs, or to find an advocate.

10. To use verbal and non-verbal communication skills with peers and adults in problem solving, conflict resolution, and social interactions.

11.  Strategies for word retrieval and verbal expression, such as word association memory cues or taking time to organize thoughts before speaking.

12.  Study skills such as:

When and how to ask questions

How to prepare for tests

How to take tests

Where and how to find information

How to identify and separate essential information from non-essential information

Active learning strategies such as note taking and outlining

Strategies to enhance comprehension, such as rereading, summarizing main ideas, and self-questioning, using checklists, and role playing

13.  How to re-learn skills, to the extent possible, that were mastered prior to and affected by the injury and to compensate for missing skills in an ongoing process.

14.  How to prevent a second brain injury by not entering the hallway at the busiest passing times, using seat belts and protective headgear, and not drinking and driving. 

Classroom Practices:

1.  Focus on Instructional strategies

· Teach organizational skills, e.g. with color coding, labeling of materials, assigning specific places for belongings, use of assignment notebooks, progress reports, daytimers.  Provide written schedules/assignments that are systematically checked by student, teacher and family.

· Specifically teach rules and routines of the learning environment, including building orientation, school and workplace rules, class policies, and room design.

· Provide numerous opportunities for repetition, reinforcement and practice for all daily routines and skills.

· Provide learning in the community to ensure the transfer and application of skills learned in one environment to another.  These experiences should include using self care skills, volunteer experiences, social activities, academic preparation and work.

· Provide concrete learning experiences to reinforce abstract reasoning, memory, and language.  Avoid subtleties and ambiguities.

· Allow the student adequate time to respond to questions and information.  Specifically ask the student to paraphrase questions or instructions.

· Give explicit written and oral directions and have the student repeat or demonstrate to check for understanding.  The teacher should encourage the student to ask questions to increase understanding.

· Offer a variety of ways to learn information including visual, auditory, verbal, and hands-on opportunities.

· Build new skills from old, familiar, learned skills.

· Written materials may need to be modified to account for perceptual or scanning problems, e.g. larger print, double spaced, reduced quantity.

· Homework assignments may need to be modified and strategies provided for organization and completion (e.g., have a system of sending notes home to the family).

· Provide students with materials appropriate to both age and performance levels.

2.  Provide classroom support strategies

· Provide frequent, ongoing reevaluation, (e.g. every 6 weeks) due to rapid, variable recovery in the first two years following a Traumatic Brain Injury.

· If appropriate, refer the student for special education evaluation to determine if assistance is necessary to compensate for any physical, social, communication and/or learning limitations.

· Provide technical devices, (e.g., computers, spell checkers, alarm watches, beepers, planners, tape recorders, etc.) to compensate for organization and memory deficits.

· Use a buddy system to provide help as needed for peer tutoring, note-taking, finding one’s way around, social skills, physical assistance, class routines and safety.

· Give peers, building and community personnel information about Traumatic Brain Injury and how it affects the student.  Offer the opportunity for the student to speak about his/her disability.

· Provide daily home/school/employer contact through use of a notebook to ensure organization, communication, daily situations and changes that may affect the student.

3.  Include environmental management strategies

· Provide scheduling that allows for appetite/nutritional needs, accommodates fatigue, and maximizes alert periods with provisions for necessary rest periods.

· Provide an environment that reduces distractions (noise, light, movement) as much as possible, e.g., consider seating arrangements, or use items such as headsets and study carrels.

· Allow the student to move from the situation to rest and regroup when noticeably stressed, overwhelmed or tired.

· Work with those who are providing support for the student with Traumatic Brain Injury to arrange appropriate schedules and places to meet.

4.  Develop behavioral management strategies

· Teach students how to ask for help and where to go to get their needs met.

· Teach non-verbal or verbal cues for use in getting help and assistance from other students and teachers.

· Establish a system to assist students to begin work (e.g., buddy, teacher proximity, non-verbal cue, work partner), since students with traumatic brain injury may have difficulty initiating tasks.

· Monitor students to assist with time on task, to decrease distractibility, and to ensure safety.  Teach students to do this on their own as they are able.

· Use alternative strategies for behavior management if needed (e.g., physical or verbal cues, discussion before or after behaviors occur.)  Traditional behavior management techniques that reward or provide consequences may not take into account problems with cause and effect, memory or impulsivity of the student with Traumatic Brain Injury.

· Develop and teach a system to the student and his/her peers for how to deal with a crisis, such as when things go wrong, are not in the right place or when the student with Traumatic Brain Injury becomes confused.

· Develop a new sense of success, since the students may not be able to perform tasks which they previously could.  They should be encouraged to do their best and to look at failure as not trying, rather than not succeeding. 

Visual Impairment (VI)

A child is considered to have a visual impairment if, even with correction (glasses, contact lenses, surgery, etc.) of vision problems, there are still problems with the child’s educational performance.  The area of visual impairments covers a wide range of visual disabilities, including blindness, partial sight, and visual defects.

Characteristics:

1.  A student with a visual impairment may:

· Rub his/her eyes, shut or cover one eye, or have unusual facial expressions

· Have difficult reading or lose his or her place while reading

· Not be achieving to potential

· Hold papers and books either too close or too far away

· Complain of pain in eyes or head, or of dizziness or nausea

· Reverse letters, get letters confused, or use poor spacing when writing

2.  Every student with a visual impairment is unique.  Visual functioning can change from day to day, hour to hour or minute to minute.

3.  Each student may need learning materials in alternative media that may change over time.

4.  Individual learners with visual disabilities may present a wide range or cognitive and other disabilities.

5.  Incidental learning (learning without specific instructions) is affected by lack of or limited day-to-day visual observation.

6.  Learners may have difficulty traveling independently and safely without direct intervention.

7.  Learners need to have visual information presented in multiple modalities (multisensory).

8.  Learners may need alternative organizational skills to be directly taught.

9.  Learners will have difficulty in physical environments that are not consistent and predictable.

10.  Many learners cannot visually receive nonverbal communication and must be specifically taught how to express thoughts and feelings nonverbally.

11.  Learners depend upon adaptive equipment and technology to facilitate learning in the general classroom and on the job.

12.  Learners require specialized strategies in order to acquire independent living skills (cooking, marking appliances, etc.)

What Students Need to Learn:

Literacy skills

· Skills in the use of all appropriate media for reading and writing in a variety of settings to include but not be limited to auditory, print, print enlargement, and Braille/tactile.

· Skills for the use of technology associated with reading and writing media (keyboarding, electronic texts, closed circuit television, Braille access technology, screen readers, screen output devices, tape recorders, etc.)

· Skills for using adapted and non-adapted tools—rulers, maps, graphs, globes, calculators, abacuses, optical aids, corrective lenses, compasses, protractors, watches, signature guides, etc.

Orientation and mobility skills

· Fine and gross motor development

· Concept development (time, distance, interpretation of physical objects)

· Orientation skills to new environments (home, school, community)

· Pre-cane skills

· Sighted guide techniques 

· Knowledge of different modes of mobility (cane, guide dog, electronic travel aides, adapted aids, etc.)

· Techniques for cane travel

· Soliciting and refusing aid

· Street crossings

· Cardinal directions

· Planning and using routes

· Knowledge/familiarization with community

· Using public transportation (buses, taxis, planes, trains)

· Orientation to the school and classroom

Self-advocacy/social skills

· Taking responsibility for self in the learning environment

· Dealing with psychological issues associated with blindness

· Acquiring knowledge of and accessing agencies that can provide support

· Participating in social activities with peers with sight and peers with visual disabilities

· Acquiring knowledge and use of nonverbal communication skills (body language, facial expression, gestures, eye contact)

· Finding solutions to problems, establishing a safe physical environment, and handling emergencies

Skills and knowledge related to employment

· Dealing with preconceived biases of employers regarding impact of visual loss

· Exploring a variety of job experiences

· Developing a realistic and accurate concept of self and abilities

· Acquiring skills in technology to be competitive in the job market

· Linking with adult services

· Acquiring strategies for planning and setting goals after high school

Life Management Skills

· Eating independently in different settings

· Dressing

· Personal hygiene

· Recreation/leisure

· Telephone use

· Shopping

· Laundry

· Cooking

· Money, finances, checking, budgeting

· House cleaning

· Handling emergency situations

Organizational Skills

· Generalizing organizational skills from one environment to another

· Labeling and marking

· Study skills (note taking, tape recording, organizing notebooks and other data sources, outlining research, accessing computer bulletin boards

· Goal setting

· Time management

Classroom Practices:

1. Provide adapted tools, texts, and materials (i.e., large type, magnifiers, books on tape or CD-ROM, talking computers or talking calculators)

2. Provide disability awareness for peers with sight.

3. Provide materials in appropriate media (i.e., teaching materials in Braille or on audio tape, large font on computer screen, extra desk space)

4. Provide environmental modifications, such as lighting, positioning, increasing/decreasing visual information.

5. Encourage use of a variety of literacy options.

6. Adapt assignments and tests as needed.

7. Provide opportunities for pre-teaching skills.

8. Provide opportunities for direct instruction and practice of nonverbal communication skills.

9. Provide opportunities for students with visual disabilities to discuss the impact of their disabilities with other people with visual disabilities.

10.  Provide opportunities to role-play social situations.

11.  Provide audio descriptions of visual presentations.

12.  Provide community referenced instruction.

13.  Provide adaptations and opportunities to practice life management skills.

14.  Provide opportunities to learn organizational systems for home, school and work.

15.  Provide direct instruction in travel skills in the home, school, and community.  Talk about where things are.  Encourage classroom teacher not to rearrange the room without preparing the student.

16.  Provide instruction in and opportunities for proactive self-advocacy.

17.  Use concrete materials and tactile aids, such as relief maps and globes, and math manipulatives.

18.  Encourage hands on learning.

19. Don’t lead the student if you are assisting the student in moving around the environment--your elbow may be enough.

20.  Be specific and clear when giving directions, adding details such as which desk, how far back, which side, etc.

21.  Allow extra time on assignments if necessary and appropriate.

22.  Allow the student to work with another student or a group of students.
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Websites
Council for Exceptional Children   www.cec.sped.org  

Utah Sate Office of Education   www.usoe.k12.ut.us  

Learning Disabilities   www.ldonline.org  

School Psychology—Behavior problems   www.schoolpsychology.net  

The Gateway to Educational Materials   www.thegateway.org  

US Department of Education   www.ed.gov/index  

Disabilities Studies and Services Center   www.dssc.org  

American Youth Policy Forum   www.aypf.org/pubs.htm  

ERIC Clearinghouse   www.ericec.org  

National Information Center for Children and Youth with Disabilities   www.nichcy.org  

National Academy for Child Development   www.nacd.org  

National Center to Improve Practice in Special Education Through Technology and Media Services   www2.edc.org/NCIP  

National Center for Educational Outcomes   www.coled.umn.edu/nceo  

Recording for the Blind and Dyslexic   www.rfbd.org  

Hall of Early Childhood Education   www.tenet.edu  

Division on Early Childhood, CEC   www.dec-sped.org  

The Big Pages of Special Education Links   www.mts.net  

Federation for Children with Special Needs   www.fcsn.org  

Special Education Resources on the Net   www.hood.edu/seri/serihome  

World Association for People with Disabilities   www.wapd.org  

International Reading Association   www.reading.org  

Graphic Organizers
www.graphic.org/goindex.html
www.sdcoe.k12.ca.us/score/actbank/torganiz.htm
www.graphic.org
www.teachervision.com/lesson-plans-6293.html
www.teach-nology.com/web_tools/graphic_org
www.eduplace.com/graphicorganizer
curry.edschool.Virginia.edu/go/edis5771/notes/graphicorganizers/graphic

Internet School Bus-Math Quizzes and Pre-School Games Contains math quizzes written in JavaScript with 4 levels of addition, subtraction and multiplication. Also find fraction math quizzes. www.geocities.com/Athens/Parthenon/8142
Fun School - Puzzle and Board Games  Choose a game to play from a list that includes jigsaw puzzles, word games, and adventure games. www.funschool.com/games.php/section=g18
Funschool.com - Preschool Activities  Find a host of free games and activities for kids, including concentration, learn to write, and opposites. www.funschool.com/current/games/preschool
OFCN - Academy Curriculum Exchange  Find a variety of lesson plans from Columbia Education Center's Summer Workshops. Includes ideas for grades K-12. ofcn.org/cyber.serv/academy/ace
Columbia Education Center - Lesson Plans  Elementary and high-school teachers can select one of several thousand plans, constructed by contemporaries. Choose math, science or reading. www.col-ed.org/cur
Univ. of Illinois - Collaborative Lesson Archive  Lesson plans, organized by grade level and subject, convey concepts to K-12 students. Posted plans are written by educators. faldo.atmos.uiuc.edu/CLA
LessonPlansPage.com  Access thousands of lesson plans, sorted by subject, then by grade and topic. Submit a plan and educational links.  www.lessonplanspage.com
Internet Public Library Youth Division  Find a directory of educational and entertaining resources geared toward school-age children. www.ipl.org/youth
Funschool.com  Educational games and activities, organized by grade level. There are resources for pre-school, kindergarten, and first grade students. www.funschool.com
Kids' Clubhouse  Turn off the TV and check out these puzzles and games. Includes a writing contest and book reviews by and for kids. ... Kids' games and activities for math, reading, language arts, social studies, and more! ...  www.eduplace.com/kids
PrimaryGames.com  Contains educational games for elementary students. Includes ABC, number and money games created by a teacher. ... Find coloring pages, games, stationery, crafts, and links ... Teachers, click here to find games and activities ... www.primarygames.com
Scholastic's The Magic School Bus Games Select Harry Potter Animorphs Dear America Remnants Deltora Goosebumps Captain Underpants T*Witches Clifford Scholastic's The Magic School Bus PLAY! Scholastic I Spy Dinosaurs Help Ms. Frizzle size up some BIG dinosaur facts. Try this week's www.scholastic.com/magicschoolbus/games
FunBrain  Interactive, educational games (math and grammar) for children of all ages. Games include Math Baseball, Change Maker, and Wacky Tales.www.funbrain.com
funschool.com aol.funschool.com
WorldVillage  WorldVillage is the #1 site for families. Features include online games, downloads, parental control software, contests, newsletters, family sites, directory, online coupons, shopping, dealofday.com, eblaster, spector, safetysurf.com, familyseek.com,... www.worldvillage.com
Examples of "interactive" sites

Whacky Web Tales (www.eduplace.com/tales/index.html) - good for working on parts of speech 

Storybook Station (www.searsportrait.com/storybook/index.html?nav) - for speech practice and word recall 

Funbrain (www.funbrain.com) - educational activities for kids including grammar gorillas and what's the word, sign the alphabet 

ASL Browser (commtechlab.msu.edu/sites/aslweb/browser.htm) 

Yeti, The Abominable snowman (www.newweb.net/cgi-bin/yeticgi.pl) - a Knowbot 

Eliza (www-ai.ijs.si/eliza/eliza.html) - another knowbot 

Kids and Teachers (www.nidcd.nih.gov/health/kids/index.htm) - from National Institute of Deafness and other Communication Disorders 

The Daily Crossword (thinks.com/crosswords/dc/daily-crossword.pl) 

Coloring Book (coloring.com) 

Kendra's Coloring Book (www.geocities.com/EnchantedForest/7155/) 

Zoboomafoo (www.pbs.org/zoboo) 

Disney.com (disney.go.com/) - E Cards, stories, activities 

Tictactoe and other interactive games- (www.bu.edu/Games/games.html) - for non-java and java capable browsers. 

Puzzlemaker - (puzzlemaker.school.discovery.com/) 

Online version of Twenty Questions - (come.to/20Q) 

ABC Teach online games (abcteach.com/OnlineGames/GamesTOC.htm). 

Parentstalk Games (www.parentstalk.com/monthlygame/monthlygame.html) 

Kids Games (www.kidsgames.org/) 

Cyberkids (www.cyberkids.com/fg/index.html) games and activities. 

Awesome Library's links to interactive online activities (www.awesomelibrary.org/Office/Main/New_and_Exciting/Games.html) is worth exploring. 

On-line puzzles (jigzone.com) 

The Merrian-Webster site (m-w.com) has a box on the first page where you can enter a word. That will take you to a page where your computer will let you hear how the word is pronounced in "General America" accent. 

EDU4KIDS (www.edu4kids.com) has a vocabulary building activity. 

FakeOut is a game of word definitions (www.eduplace.com/fakeout) 

wild world of words challenges spelling, decoding, word building and word meanings (www.ash.udel.edu/ash/challenge/challengeframe.html). 

Spell Check has 20 sets of four words to check your spelling skills (www.funbrain.com/spell/index.html). 

Blaster placing words in groups of three that make the most sense (www.education.com/blaster/puzzleroom.shtml). 

WuzieGames.com includes a vocabulary generator, sentence Bingo games, basic English board game, letters to words, etc. (www.wuziegames.com/index.html) 

What's My Meaning - a vocabulary activity with nouns, adjectives and verbs (www.education.com/blaster/mymeaning.shtml). 

Online activities including concentration, a hidden word search (variation of hangman), words search, crossword puzzle, from PBS (pbskids.org/adventures/treasurebox/games.html) 

Guess the Word by PBS, a variation of hangman (pbskids.org/adventures/treasurebox/hiddenword/index.html). 

activities at various difficulty levels including a memory games, word search puzzles, crossword puzzles, and "Rats," an activity for identifying nouns and verbs, common and proper nouns, adverbs and adjectives (www.learningplanet.com/kids0.htm). 

Digby Mole's word games from BBC (www.bbc.co.uk/education/laac/words/dgi.html). 

Petting Zoo lets you hear the animal sound and how the word is spelled (www.sonywonder.com/wonderland/pool/pet/index.html). 

Two Way Words - an activity for making compound words (www.agameaday.com/kidsdomain/coindom1.htm). 

Word Turtle provides a list of words which it will then hide in a puzzle in different levels of difficulty (www.funbrain.com/detect/). You can play it on the computer or print it out on paper. 

comic contruction (www.chefboy.com/arcade/storybuilder.htm) allows you to create you own comic and color it. 

The English Experiment (www.wordcentral.com/sci/sciencelab.html)will take a phrase and put it into "code," including Morse Code. 

Garfield word searches (www.garfield.com/fandg/search) 

Online Crossword Puzzle (thames.northnet.org/weeks/TorusGames/html/Crossword.html) 

Robob Word Scramble (www.ohio-distinctive.com/toybox/scramble.html) 

WonderSpell (www.sonywonder.com/wonderland/sandbox/wonderspell/index.html) 

GameGoo (www.cogcon.com/gamegoo/gooey.html) provides many interactive activities at different difficulty levels. Check Alien Scavenger Hunt for a spelling/phoneme awareness activity. 

You've got to be kidding (pbskids.org/arthur/games/index.html) - a problem solving activity. 

Games from Scholastic.com - (www.scholastic.com/kids/games.htm) check out Tonka Truck Sounds, make your own comic about Captain Underpants (check out the language first to determine if it is appropriate for your child, and for your personal taste;-), and I Spy - a problem solving activity. 

*The Sounds Game (www.educate.org.uk/teacher_zone/classroom/music/sounds_game.htm) where children can guess the sounds they hear. 

Examples of reproducibles and activities

Scholastic, Inc.'s In School page (www.scholastic.com/inschool/) - has ready-to-use reproducibles for phonics, reading, spelling, writing. Check the Magic School Bus activities lab 

LearningPage.Com (www.learningpage.com) is filled with reproducibles for teachers, parents and homeschoolers. 

Hands on Phonics A to Z (www.lessontutor.com/readingkinhome.html) 

Printables and Worksheets (atozteacherstuff.com/printables/). Check the Story Starters (atozteacherstuff.com/printables/cat_storystarters.shtml) 

ABC Teach (abcteach.com/) has free Printable activity sheets and project helpers 

Word Find Puzzles (www.eduplace.com/kids/games/wwf/index.html) - that can be printed out 

Flashcard exchange (www.flashcardexchange.com/index.jsp) PDA Download - A PDA is a Palm Pilot or Windows CE device. Study these flashcards on the bus! 

Seussville (Dr. Seuss) games page (www.randomhouse.com/seussville/games/) - has some dot-to-dot activities to printout 

Baby Workshop (www.sesameworkshop.org/babyworkshop/) - contains lots of activities from the creators of Sesame Street in the activity center 

Crosswords and other puzzles(www.kidcrosswords.com/) 

The Attic (www.geocities.com/Heartland/6459/archive.html) 

an awards maker (www.schoolexpress.com/awards/name.asp) and free educational software (www.schoolexpress.com/comped/default.asp) and much more is available on School Express (www.schoolexpress.com/) 

KidsDomain Holiday Activities (www.kidsdomain.com/holiday/index.html) - check around this site - many reproducibles 

Neuroscience for Kids (faculty.washington.edu/chudler/works.html) worksheets 

Chateau Meddybemps (www.meddybemps.com) - materials for children and handouts for parents 

Special Education(www.geocities.com/Athens/Atlantis/8178/) 

Kodak Playground(playground.kodak.com/) 

Webster Comnet Guide to Grammar and Writing (webster.commnet.edu/HP/pages/darling/grammar/) is an information treasure. 

Nursery Rhyme pictures (www.niteowl.org/kids/nancy.html) 

Picture Dictionary (www.EnchantedLearning.com/Dictionary.html) has nearly 2000 entries, and suggested activities for early readers and grades 2-3 

Rhyme pages (www.EnchantedLearning.com/Rhymes.html) from Enchanted Learning has sequencing cards, tongue twisters, and more. 

The Awesome Clipart Collection for Kids (www.awesomeclipartforkids.com/) has a crossword puzzle maker. 

Printables (pbskids.org/adventures/treasurebox/printables.html) from PBS, including word search and crossword puzzles. 

Vocabulary.com (www.vocabulary.com/) has many activities such as Fill-in-the-Blanks, Definition Matching, Synonym & Antonym Encounter, Word Find and Crossword for older children and adults. 

RHL School's reading comprehension worksheets (rhlschool.com/reading.htm), Grammar worksheets (www.rhlschool.com/english.htm), and more sections to explore. 

Daily Grammar Lesson Archives (www.dailygrammar.com/archive.html) provides information about grammar with short "quizzes." 

Picture Reading program (busboy.sped.ukans.edu/pix_lit) designed to increase the literacy skills of students with mental retardation, and/or severe, multiple disabilities. 

Many word activities made by children are on the Ambelside Elementary School site (www.ambleside.schoolzone.co.uk/ambleweb/quiz.htm) 

Getting to Know You Activities - icebreakers for group meetings and more from (www4.district125.k12.il.us/clubs/fmp/sab/knowyou.html) Super Activity Book (www4.district125.k12.il.us/clubs/fmp/sab/tableofcontents.html) 

*Language Arts Worksheets 

*Teach-nology's Free Language Arts Worksheets and worksheet generator. 

*DLTK's Printable Crafts For Kids - Books, crafts, sequencing activities and a lot more! including "Sponge Bob." (www.dltk-kids.com) 

Examples of books, stories, newspapers, and magazines

Newspapers 

Newslink (newslink.org/) - contains links to online versions of many newspapers 

Washington Post for Kids (washingtonpost.com/wp-dyn/kids/) 

Examples of short articles/stories which could be used for a variety of therapy activities 

American Folklore (www.americanfolklore.net) 

Legends, Heroes, Freedom Fighters (www.4to40.com/legends) 

Alice in Wonderland (www.dalton.org/ms/alice) illustrated by fourth graders 

Aesop's Fables - (www.umass.edu/aesop) nicely illustrated. 

Over 650 Aesop's Fables are on this site, as are all 127 of Hans Christian Anderson's Fairy Tales, and more (www.AesopFables.com) 

Childrens' Storybooks Online (www.magickeys.com/books/index.html) is a delightful site filled with illustrated nursery rhymes and stories 

Story Hour at the Internet Public Library (www.ipl.org/youth/StoryHour/) 

Animated ABC book (www.pacificnet.net/~cmoore/alphabet/index.htm) by Rolando Merino - cute! 

*Language and Literacy site links to many online children's books. (www.ala.org/parentspage/greatsites/lit.html) 

*Reading A to Z (readinga-z.com) is a subscription site, but also has many free downloadable books. 

Magazines 

American Journalism Review (www.ajr.org/) will link to popular magazines that are on the Internet. 

Time for Kids (www.pathfinder.com/TFK/) 

American Girl Magazine (www.americangirl.com/) 

Sports Illustrated for Kids (www.sikids.com/index.html) 

Kidnews (www.kidnews.com/) 

National Geographic for Kids (www.nationalgeographic.com/kids/index.html) 

YES MAG (www.yesmag.bc.ca/) - Canada's Science Magazine for Kids. 

Examples of actual Clinical Materials/Ideas on the InternetChild Language

ParentPals.Com (www.parentpals.com) is a gifted and special education Web site for parents, includes Internet educational and treatment games to enhance learning and language skills (www.parentpals.com/gossamer/pages/Special_Education_Games/index.html) organized in levels of difficulty. 

Hanen's The Caring Connections That Help Children Communicate (hanen.velocet.ca/resources_parent_sample.shtml) - can be used as a teaching aid for parent workshops 

Listen Up (www.listen-up.org/) has links to many handouts and material sites for parents as well as language stimulation and therapy ideas 

Additional child language therapy ideas (www.mankato.msus.edu/dept/comdis/kuster2/therapy/languagerx.html) 

Tips for Teaching High Functioning People With Autism (www.udel.edu/bkirby/asperger/moreno_tips_for_teaching.html) by Susan Moreno and Carol O'Neal 

Tin Snips (members.cox.net/tinsnips/welcome.html) is designed to provide activity ideas for children with autism spectrum disorders and other special needs children The site includes schedule cards, picture recipes, worksheets, etc. 

Social Stories, (www.autism.org/stories.html) written by Meredyth Goldberg Edelson is for working with people with autism. 

Excellent resource guides for classroom teachers (www.bced.gov.bc.ca/specialed) of children with special needs, including hard of hearing and deaf students, Understanding the Needs of the FAS/E Student, children with autism, ADHD, children with special learning disabilities, etc. from the British Columbia Ministry of Education, Skills and Training. 

A Guide to Learning Disabilities for the ESL Classroom Practitioner (www.kyoto-su.ac.jp/information/tesl-ej/ej01/a.4.html) 

Teacher to Teacher from the Ohio Literacy Resource Center (literacy.kent.edu/Oasis/index.html) provides ideas and activities (literacy.kent.edu/Oasis/Pubs/0300.htm). 

Judith Johnston's Early Language Intervention Activity Starters and Ideas (www.audiospeech.ubc.ca/eli/elikern.htm) 

word/language games (www.quia.com/pages/havefun.html) - created on QUIA by Tracy Gefroh Boyd 

sequencing games (www.quia.com/pages/sequencingfun.html) - created on QUIA by Tracy Gefroh Boyd 

Picture Recipes (www.bry-backmanor.org/picturerecipes.html) 

Pragmatic language tips (http://www.kidsource.com/ASHA/language_tips.html) from ASHA 

activities to encourage communication (aac.unl.edu/intervention/Encourage_Communication.html) 

Phonemic Awareness Lesson Plans for children K-2 (www.lessonplanz.com/Lesson_Plans/Language_Arts/_Grades_K-2/Phonemic_Awareness/). 

Word Families and Rhyme Words (aslp.byu.edu/BCulatta/projectcall/rhymewordslist.html) compiled by Barbara Culatta and Donna Merritt. 

Rhyme Zone (www.rhymezone.com) has a rhyming dictionary, quizzes, quotations, and more. 

Language Activities (www.speechtx.com/language.htm) 

Literacy activities (curry.edschool.virginia.edu/curry/centers/pals/pals-activities.html) from Amie K. Sullivan. 

*AskERIC Language and Language Arts Lesson Plans contain many ideas. (ericir.syr.edu/cgi-bin/lessons.cgi/Language_Arts) 

Other Language Materials - primarily designed for Teaching English as a Second Language, but easily adapted for children with language-learning disorders and adults who are re-learning language following a stroke. 

Comenius English Language Center (www.comenius.com) provides free online activities including Fluency through Fables (www.comenius.com/fables/) to improve reading comprehension.and The Monthly Idiom (www.comenius.com/idioms/). 

Aardvark's English-Forum.Com (www.englishforum.com/00/) contains tons of materials, including Interactive English Language exercises for vocabulary, grammar, idioms. (www.englishforum.com/00/interactive) 

Activities for ESL Students (a4esl.org/) has over 1,000 activities, contributed by many teachers, including Self study quizzes for ESL students (www.aitech.ac.jp/~iteslj/quizzes/) - Grammar Quizzes, Homonyms, Idioms, Phrasal Verbs & Slang, Scrambled Words, Vocabulary Quiz Quizzes, Holidays, Trivia and Misc. 

Grammar quizzes and exercises (www.geocities.com/Athens/Delphi/1979/grammar.html) from Taiwan Teacher. 

The English Zone (www.english-zone.com/) has worksheets for grammar, verbs, idioms, vocabulary, spelling, conversation, study skills, reading, and writing. Can subscribe for a fee but also has several free items. 

Interesting Things for ESL Students (www.aitech.ac.jp/~itesls/)contains word games, puzzles, quizzes, slang, and proverbs. Be sure to check the flashcards here (www.manythings.org/fc/) and here (www.manythings.org/fq/) as well as Wordmeister (www.manythings.org/wm/) and Reading English signs (www.manythings.org/signs/) for stroke survivors. 

ESL Resources on the Web from the University of Illinois, Urbana-Champaign's Lingua Center (www.iei.uiuc.edu/web.pages/esl.html) has LinguaCenter Grammar Safari (www.iei.uiuc.edu/web.pages/grammarsafari.html) as well as links to many more materials. 

The English Professor (www.theenglishprofessor.com/) is a commercial site, but has free http://www.theenglishprofessor.com/alphal.htm">Listening Activities (www.theenglishprofessor.com/alphal.htm) and Grammar Exercises (www.theenglishprofessor.com/fs6.htm). 

Dave's ESL Cafe (www.pacificnet.net/~sperling/eslcafe.html) has a collection of language materials. 

Dave Sperling's ESL Web Guide (www.eslcafe.com/search/) has over 3000 listings, many to appropriate potential language materials. 

Ohio University's ESL Resources (www.ohiou.edu/esl/english/index.html) organizes links for working on Grammar, Reading, Writing, Listening, Speaking, and Vocabulary. 

*Laura's Language Lessons (berners.bcoe.butte.k12.ca.us/~lontiver/) 

Word finding/Memory materials

Stuck for Words - word retrieval activities (members.tripod.com/~Caroline_Bowen/wordretrieval.html) 

Memorytalk.com (www.Memorytalk.com/) by Barbara Van Dyne, M.A., CCC contains several pages of good material on memory. 

Memory Tips (www.Memorytalk.com/memtips.html) 

Memory exercises (www.Memorytalk.com/memexercise.html) 

Communicating with the memory impaired (www.Memorytalk.com/communicating.html) 

Word Finding Difficulties Site (www.wordfinding.com) created by Dr. Diane German, a professor in the Special Education Department at National-Louis University, Chicago, provides "information about Word Finding for professionals, parents, and learners with word finding difficulties. Topics in this web site include definition, characteristics, assessment, intervention, and available course work." 

Additional memory exercise ideas (www.mankato.msus.edu/dept/comdis/kuster2/therapy/memory.html) * 

Don't Forget - playing games with memory. 

Pictures and Clipart

Many wonder where they can find "pictures" on the Internet that can be used to make their own therapy materials. Hyperstudio and PowerPoint both have clipart files. There is also specific clipart software that you can purchase. However, there are sites on the internet that do have a lot of pictures that could be adapted for therapy materials if you want to go to the trouble of downloading some of the free gifs/jpegs, making an html page, linking the gifs/jpegs, and then printing it out. Be warned though, in order to use these clipart pictures it is important to have a good graphics manipulating program such as "Freehand" or "Photoshop." There are a number of excellent layout programs including PowerPoint. Graphics manipulation is not yet as easy as word processing, so you should expect to put a fair amount of time into learning how to do what you want, and not get frustrated if games and therapy pictures don't seem to just fall out of the computer. It's also very important to have a clear idea of how you want to use the material before starting. Otherwise you will wind up frustrated. Some sites to check out: 

Kid's Domain Icon Mania (www.kidsdomain.com/icon/index.html) 

Disney Clip Art (www.disneyclipart.com/) - out of service at the moment because of the cost to maintain. 

Brian Brasher's collection (www.bry-backmanor.org/ikthusian/ikthusian.html) 

Icon Bazaar (www.iconbazaar.com) 

Leo's Icon Archive (www.iconarchive.com/) 

Debbie's Garden of Graphics (www.geocities.com/SiliconValley/Heights/6355/) 

Web Clipart (webclipart.miningco.com/mlibrary.htm) Links to clipart collections from the Mining Company 

Clipart.com (www.clipart.com/) provides links to many, many clipart sites 

Barry's Clip Art server (www.barrysclipart.com/) 



Some of the above websites were taken from a list complied by Judith Maginnis Kuster for Speech Language Therapists

Glossary and Alphabet Soup

Glossary

Accommodation - An adjustment to an environment, situation, or materials for individual differences.  A classroom could accommodate a student in a wheelchair if desks were moved to make wider spaces.

Adaptation – A change in what students do or a reshaping of the materials students use.  Adaptations are essentially the same as modifications, but can specifically refer to the materials and equipment students use to aid in learning.  Enlarging the print on a worksheet and audiotaping a textbook are examples of some adaptations.

At-Risk – A term used to identify students who could benefit from some type of short term support.  These students run the risk of not succeeding for one of many reason (poor academic skills, excessive absences, personal problem situations).

Cognitive Learning – The area of learning based on knowledge and reasoning. Also called academic learning.
Collaborate – To work, plan, and problem solve with other staff members and professionals in a cooperative manner, sharing responsibilities while utilizing the individual strengths and skills of each person.

Confidentiality – The privacy of information about students and their families.  Confidential information may be about problems and disabilities, test scores, background, etc.  Paraprofessionals and other educators are required by law to respect the confidentiality of this information.

Co-Teaching – An instructional arrangement in which there is more than one adult in a classroom; instructional and classroom responsibilities are defined and assigned, and some type of co-planning is involved.  

Implement – To do or put into action.  Student’s goals and objectives are often implemented in the classroom by the paraprofessional.

Inclusion – An educational philosophy aimed at “normalizing” special services for which students qualify.  Inclusion involves an attempt to provide more of these special services inside the regular classroom by providing additional aids and support in the classroom rather than by pulling students out for isolated instruction.  Inclusion involves the extension of general education curriculum and goals to students receiving special services.  Finally, inclusion involves shared responsibility, problem solving, and mutual support among all the staff members who provide services to students.

Inclusive Classroom – A classroom in which children with a diversity of learning needs and abilities share instructional space and all staff members who are responsible for providing support work together to benefit all the students in the class.  A variety of services are provided and a variety of student needs are met inside the regular classroom.

Individual Education Program (IEP) – A written plan of educational goals and objectives for a student.  This plan is reviewed and rewritten each year.

Individual Transition Plan (ITP) – A written plan of transition goals, objectives, or actions included in the IEP of special education students over the age of 14 to address post high school plans (i.e.: advanced education, employment, etc.).

Least Restrictive Environment – A special education term meaning the placement that is most like the general education setting in which a student can be successful, based on individual student needs and abilities.

Modification – A change in what students do or a reshaping of the materials students use.  Reducing the number of questions student must answer, and allowing the student to do an activity that is different from what the other students are doing are all examples of modifications.

Paraprofessional – Additional educational personnel hired to extend the services of a school’s program.  Paraprofessionals usually perform instructional, clerical, or student supervisory duties within a school or program.  Other terms used to describe paraprofessionals include instructional aide, classroom aide, I.A., paraeducator.

Pull-Out Service – Special remedial, therapeutic, or enrichment services provided to students outside the regular classroom.  In the past, almost all additional services were provided in this manner, regardless of individual student need.  One aim of inclusion is to reduce the removal of students from the regular classroom when the same intent of service can be provided within the regular classroom.

Related Service Personnel – Special education personnel other than the special education teacher, including therapists, counselors, psychologists, and special instructors.

Remediation or Remedial Instruction – Instruction aimed at improving a skill or ability in a student or “catching a student up.”  Techniques for remedial instruction may include providing more practice or more explanation, repeating information, and devoting more time to working on the skill.  A student having a low reading level could be remediated through one-on-one reading instruction, phonic instruction, or practice in reading aloud.

Regular Classroom – A general education class, such as a third grade class or sophomore English class.

Resource Classroom – A special education service delivery option in which students can be pulled out of the general education setting for a certain amount of time (one hour a day, 30 minutes on Tuesday and Thursday, etc.

Section 504 Educational Plan – A plan of educational goals and objectives written by regular education teachers for students who demonstrate a need, but do not meet the identification guidelines for areas of disability in special education.

Self-Contained Classroom – A special education service delivery option where students receive all or most of their instruction or support from special education teachers and staff in a special education setting.

Special Education – specially designed instruction, at no cost to the parent, designed to meet the unique needs of a student eligible for special education and related services under Article 7.
Support – To maintain or help a student by providing needed assistance in a variety of intensities and methods.

Transition Services – Services, training, skills, support, or instruction identified as necessary to help a special education student successfully move from a school setting into a post-secondary settings (i.e., work, job training, technical school, college, military, independent living, semi-independent living).

Alphabet Soup

Commonly Used Acronyms and Abbreviations:

AAC

Augmentative Alternative Communication

ABS

Adaptive Behavior Scale

ACC

Annual Case Conference

ADA

Americans with Disabilities Act

ADD

Attention Deficit Disorder


ADHD

Attention Deficit Hyperactivity Disorder

APE

Adapted Physical Education

ASD

Autism Spectrum Disorder

AT

Assistive Technology

BIP

Behavior Intervention Plan

CCC

Case Conference Committee

CD

Communication Disorder

CHINS

Child in Need of Service

COOP

Cooperative

CP

Cerebral Palsy

CSC

Child Services Coordinator

D&E

Diagnosis and Evaluation

DD

Developmental Delay

DEL

Division of Exceptional Learners

DMHA

Division of Mental Health and Addiction
DSE

Director of the Division Special Education

EC or ECH
Early Childhood

ED

Emotional Disability
ENL

English as New Language

ESY

Extended School Year

FAPE

Free, Appropriate Public Education

FBA

Functional Behavior Assessment

GEI

General Education Intervention

Gen Ed
General Education

HB

Homebound

HI

Hearing Impaired

IDEA

Individuals with Disabilities Education Act
IEE

Independent Educational Evaluation

IEP

Individualized Education Program

IFSP

Individual Family Service Plan 

IHO

Independent Hearing Officer

IQ

Intelligence Quotient

IRP

Individual Rehabilitation Plan

ISB

Indiana School for the Blind

ISD

Indiana School for the Deaf

ISTEP

Indiana Statewide Testing

ITP

Individual Transition Plan

LD

Learning Disability

LEA

Local Education Agency

LRE

Least Restrictive Environment

MD

Multiple Disability

MiMD

Mild Mental Disability

MoMD

Moderate Mental Disability

OCR

Office of Civil Rights

OHI

Other Health Impaired

OI

Orthopedically Impaired

OSEP 

Office of Special Education of Programs

OT

Occupational Therapy/Therapist

OVR

Office of Vocational Rehabilitation

PAC

Parent Advisory Council

PE

Physical Education

PT

Physical Therapy/Therapist

PVE

Pre-Vocational Education

SEA

State Education Agency

SLP

Speech Language Pathologist

SMD

Severe Mental Disability

Spec Ed
Special Education

SS

Standard Score

TBI

Traumatic Brain Injury

VI

Visual Impairment
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